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THE CONTRIBUTIONS OF SUBJECTS AND OTHER CURRICULUM AREAS TO THE  ESF

ENTITLEMENT CURRICULUM FRAMEWORK 5-18: IN PURSUIT OF EXCELLENCE

A.INTRODUCTION

In  Section  8.0  of the ESF‘s publication �In Pursuit of Excellence: a

Framework  for  an  ESF Entitlement  Curriculum 5-18‘ the Foundation‘s

subject and curriculum groups were invited  to formulate  guidelines for

their curriculum areas based on the Framework, under  the  following

headings.

(i)The key principles.

A  brief  statement  of the unique contribution of the subject or curriculum 

area  in  the light of an Entitlement Curriculum.

(ii)The values and attitudes that actively promote this subject or

curriculum area.

The  values  and  attitudes  that particularly apply to  the  subject  or 

curriculum  area, including issues relating to equality of opportunity.

(iii)The content of the Entitlement Curriculum in the subject or curriculum

area. 

Any   revisions  to  the  statutory  orders  for  the  subject  within  the  

National Curriculum  (programmes  of study and statements of attainment) in

the  light  of the Hong Kong context.

Any other learning objectives (relating to knowledge, concepts and skills) 

which the  group  wishes  to  include in the guidelines.  (Note that  it  is 

assumed  that groups involved with subjects or curriculum areas which are

not incorporated in the  National Curriculum will wish to make this a

significant dimension  of  their guidelines.)

(iv)The learning and teaching process.

Any  learning and teaching approaches specific to the subject or curriculum

area  which are  required  to  achieve  the  stated aims  and  learning 

objectives.   In  particular  to develop:

student self esteem; and high levels of student achievement.

(v)Evaluation.

Strategies for evaluating the implementation of the guidelines in school.

This publication is a summary of the Groups‘ responses to the invitation. 

It illustrates the  rich variety   of  experiences  within  the  ESF  school 

curriculum.   The  individual  sections   are statements  of policy on the

subjects and curriculum areas but should be interpreted flexibly  in order 

to  allow  for the individual teacher‘s expertise and interests.  Overall, 

the  content  will enable us to be clearer about the contributions of a wide

range of subjects and curriculum areas within the framework of the English

National Curriculum, adapted to take account of the Hong Kong context.  

I am grateful to the members of the ESF subject and curriculum groups, as

listed in Appendix I on Page 103, for all their hard work in contributing to

this excellent publication.

Jennifer Wisker,

Secretary.

B.SUBJECTS IN THE CURRICULUM
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1.0ART

======

1.1KEY PRINCIPLES

At Key Stages 1 and 2.

Art  needs  to be considered as containing two major elements; �art‘ and 

�design‘,  and these  are inextricably linked.  Creativity is central to

both, involving the expression  of personal ideas in an original and

sensitive manner.

”We  believe art raises the human condition  and  enriches personal 

experience.  It contributes to the  spiritual  well-being  of  the

individual, provides a sense of  identity  and stretches  our intellectual

ability and emotional  responses.  It  makes  us  more  flexible,  open 

minded  and  creative people.    It   provides  us  with  a   visual  

language   for communication,    aids    our    comprehension    of     the

environment and increases our aesthetic sensibilities.

We believe design is that area of inventive, artistic activity concerned 

with prescribing form, structure or pattern  for a proposed man-made

artefact or work of art, and depends upon  acquired  knowledge, analytical

and  practical  skills and decision making.  Design in schools can be 

identified as  an inter-disciplinary activity bringing  together  studies

which    share   many   common   objectives   and    much overlapping

content.•

National Curriculum Interim Report
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At Key Stages 3 and 4.

Learning  in art provides students with a unique way of perceiving

themselves  and  the world, which is not taught in other areas of the school

curriculum and which is essential to basic education.  This visual

understanding deepens their aesthetic responsiveness  as no other mode of

learning can, by enhancing the imagination and intensifying  feelings,

ideas,  and  sensitivities.   Students  come  to recognise  order  and 

pattern  within  the complexity of the changing environment.  The ability to

see clearly and to draw,  paint, model  and  handle the associated technical

problems is essential in a  world  that  relies increasingly on direct

visual communication.

Art‘s  particular contribution is concerned with developing imagination  and 

creativity; observation  and  the  recording of visual images, and through 

this,  the  expression  of ideas  and feelings; the interpretation of visual

images; the transformation  of  materials into images and objects; the

skills of planning and visualisation; the intuitive, as well as the 

logical,  processes of designing; and the study of the work of  artists, 

craftworkers and designers.  

1.2VALUES AND ATTITUDES

At Key Stages 1 and 2.

The following are the dimensions of art involving values and attitudes.

Expression of ideas, moods and emotions in a variety of media.

Development of emotional and intellectual response to sensory experience.

Development of imagination, perception and discrimination.

Physical control of media.

Process of designing, making and composing.

Relationships between art and society.

Enjoyable and available for all:  no boundaries of gender or race.

The ability to work independently and co-operatively, respect others and 

accept responsibility,  understand and respect rules and conventions, 

resolve  conflicts, contribute  to  the  well-being of the community and 

environment,  and  engage positively in leisure activities.

The  promotion of feelings and convictions about the significance of human 

life and the world as a whole.

The  ability  to  observe accurately; interpret  information,  analyse, 

synthesise, classify,   empathise   and  hypothesise  and  apply  previous 

learning   to   new situations.

The ability to make use of the whole range of equipment and tools.

The study of art as a subject with no communication barriers.

Critical appreciation of their own art and that of their peers and others.

At Key Stages 3 and 4.

Art  education  is  primarily  concerned with developing  visual  perception 

and  visual literacy.   Students  are encouraged to develop enquiring minds

and to  observe,  record and  express their feelings and personal response

in visual terms to the world  in  which they live, from an infinite variety

of starting points.

The  teaching  of  art encourages students to explore  moral,  social, 

ethical,  personal, cultural  and environmental issues which help them to

form, clarify and challenge  their own  and  other  peoples‘  values and

attitudes.  As part  of  their  artistic  development students  are  exposed 

to  art from different periods in history  and  from  a  variety  of

different  countries  and cultures.  In the multi-cultural society of Hong 

Kong,  art  can contribute significantly to an appreciation and

understanding of other cultures and  their values,  which  in  turn enriches

the educational experience  and  understanding  of  our students and gives

them a sense of being part of an international community.

Students  are  encouraged to be self-disciplined and to work  cooperatively 

in  planning and organising their projects either individually or whilst

working as part of a group  or in a whole class situation.

The nature of art requires the individual to be sensitive to other peoples‘

ideas,  beliefs, and feelings, and through this students come to realise

feelings of self worth.

Art  requires students to persevere and be adaptable in order to be able to

develop  their ideas  from  conception  through  to a conclusion, despite 

the  necessity  sometimes  to change   ideas,  direction  or  method  of 

working.   Art  thus  encourage  students   to appreciate   human  

achievement  and  endeavour  and  contributes   to   the   students‘

appreciation of the values of responsibility and tolerance.

1.3CURRICULUM CONTENT

At Key Stages 1 and 2.  

The  content  should  follow  the  National  Curriculum  for  England  and 

Wales  with particular attention to the general requirement to evaluate

their own and others work. 

At Key Stages 3 and 4.

Students should be encouraged to develop their creative, imaginative and

practical skills through  a balanced programme of art, craft and design

activities working  individually, in groups and as a whole class.

Activities  should  extend students‘ understanding of how meaning is 

communicated  in images   and  artefacts.   They  should  interpret 

artistic  elements  in  practical   work, including:

    -line and tone;

    -colour;

    -pattern and texture; and

    -shape, form and space.

Students should develop the ability to give sustained attention to works of

art, craft  and design.   Examples  should  include works of art, craft and

design  in  the  locality  and contemporary work.  The Western tradition

should be exemplified by work in a  variety of  genres  and styles from

Classical and Medieval, Renaissance  and  post-Renaissance periods  through 

to  the  nineteenth and twentieth centuries.   Works  taken  from 

non-Western  cultures  should  exemplify a range of traditions from a

variety  of  times  and places.   The  selection should be made in order to

extend students‘  artistic  experience and  knowledge,  and to develop an

appreciation of the richness of our  diverse  cultural heritage.

INVESTIGATING AND MAKING

General Key Stage-Specific Programme of Study Programme of Study

In all key stages, students should Students should be taught to: be given

opportunities to:

record responses to(i)record and analyse what they  direct experience,have

observed and develop memory and imaginations; ideas from memory and

imagination, choosing appropriate media;

gather and use source(ii)keep a sketchbook to record, materials to

stimulateselect, organise and store a and develop ideas;range of visual and

other source material;

(iii)experiment with visual and other sources to stimulate and  develop

ideas or themes for independent work;

explore and use(iv)experiment with materials, materials, tools andimages and

ideas for work in two techniques in practicaland three dimensions; work on a

variety of scales;(v)apply their knowledge and experience of a range of

media,  and select from and interpret artistic elements to realise their

intentions;

review and modify(vi)modify and refine their work their work as itand plan

and make further  progresses;developments in the light of their own and

others‘ evaluations;

KNOWLEDGE ND UNDERSTANDING

develop knowledge(i)recognise the diverse ways used of art, craft and

design;by artists, craftworkers and  designers to produce images, symbols

and artefacts;

(ii)identify some of the main codes and conventions used to convey meaning

in different styles and traditions;

(iii)analyse critically some of the  distinctive characteristics of art,

craft and design from different times and places, and relate work to its

social,  historical and cultural context;

respond to and(iv)identify how and why styles evaluate different kindsand

traditions change across  of art, including their owntime and place, and

assess and others‘ work.the influence of artistics, 

 craftworkers and designers on their own work;

(v)express opinions and preferences for works of art, craft and design,

using knowledge and a specicalist vocabulary to justify their views.

Attainment Target 1: Investigating and Making

Students  record  and analyse observations and ideas, selecting, organising 

and  storing visual and other information in a sketchbook.  They experiment

with materials,  images and ideas and work independently to develop and

sustain a chosen idea or theme.  They apply a broad understanding of the

characteristics of materials, tools and techniques, and select from and

interpret artistic elements, refining their work to communicate meaning and

realise intentions.

Attainment Target 2: Knowledge and Understanding

Students  respond  to  and  discriminate between works of  art,  craft  and 

design,  and evaluate different methods and approaches, using an art

vocabulary.  They assess works critically and show an understanding of

artistic conventions used in different styles  and traditions.   They 

compare  art,  craft and design  across  time  and  place,  identifying

characteristics which stay the same and those which change. 

1.4LEARNING   AND   TEACHING   ASSOCIATED   WITH THE 

SUBJECT/CURRICULUM AREA

At Key Stages 1 and 2.

(i)The students should develop a range of skills, knowledge and

understanding that will enable them to appreciate the place of art in the

world.

(ii)Teachers  should ensure that children are familiar with techniques and

that  they are taught the relevant skills to enable them to use the

techniques appropriately.

(iii)There  should be an agreed progression of skills drawing on and

developing  the child‘s existing knowledge, experience and interest.

(iv)Groups  of  mixed gender, race and ability should be actively 

encouraged  as  a means  of  developing  not  only co-operative skills  but 

also  consideration  and respect for others.

(v)All  aspects of art will be best achieved by prior planning and agreement

on  the standard of work required.

(vi)There  should  be easy access to a guaranteed wide range of  materials 

provided out of the school‘s established art budget.

(vii)There should be adequate space provided in the schools for:

implementation of the guidelines; and

storage of resources and completed work.

(viii)Learning experiences should be appropriately planned and matched to

children‘s needs.   Organisation  and management should be changed to  meet 

the  specific demands of different tasks.

At Key Stages 3 and 4.

It  should be recognised that within any art group there can be as many

levels of  ability as  there  are students.  Therefore to effectively

deliver art education there is a  need  to design lessons which are

differentiated to ensure that every student experiences  success and 

achieves  his or her full potential regardless of gender, race or  ability.  

A  neutral stimulus  as a starting point for teaching and differentiation by

outcome have been  used as ways to overcome the problem of the large range

of abilities in an art room during  a lesson.   This  method  is successful

provided the teacher takes into  account  that  some students  will  be 

prevented  from achieving his or her full potential due  to  a  lack  of

knowledge of language.  This is particularly relevant to teaching in Hong

Kong where a large  number of our students are operating in English as a

second language.  The  only way  that we can have a neutral stimulus as a

starting point is if we pre-teach  the  skills and  vocabulary  to the ESL

and less able students so that they  clearly  understand  and can interpret

the word or theme given.  The teacher can thus help the student to have an

opportunity  to express his/her ideas and create work which truly reflects 

the  student‘s ability.    

Another  key issue in art education is resourcing.  The provision of as wide

a  range  of materials  and  visual  source  material as possible is  a 

springboard  for  inspiring  and motivating individual responses across the

ability range.

Art teachers employ a variety of teaching strategies and styles to meet the

needs of their students depending on the tasks set and the concepts to be

understood.

Direct   teaching  may  include  explanation,  demonstration  and  question  

and answer.

Indirect  teaching  results  from  the  opportunities  provided  and  the  

learning environment created by the teacher.

Students are encouraged to engage in discussion about their work and review 

its development.

Observation  of  artefacts,  objects  and other stimuli  is  often 

accompanied  by demonstration of techniques and processes.

Students  are  encouraged  to  develop  their own  ideas  and  pursue  their 

own responses.

The  programme of study is organised to encourage students to enjoy a sense 

of achievement and is designed to be delivered through individual, small

group and large group work.

Differentiated work can be set which allows students to be clear about the 

tasks set, and the time allotted to be project.

Positive  and  regular feedback and interaction from the teacher is used  to 

keep the students ”on track• and aware of progress, valuing personal

response.

Carefully  considered homework which helps students learn skills  and 

language needed  to operate successfully in art helps the student gain

confidence  and  self esteem.

Through  critical  studies  students  will be realising the  values  of  the 

cultural heritage of this and other societies both past and present.

1.5EVALUATION APPROACHES

At Key Stages 1 and 2.

(i)The  principal  working  with the art co-ordinator, should develop  a 

system  of recording and monitoring.

(ii)Each   school  should  ensure  that  appropriate  assessment  of   each  

student‘s progress is made on the two attainment targets for art.

At Key Stages 3 and 4.

Assessment and evaluation in art and design can be seen as contrasting

activities  which fulfill different functions.

Evaluation  is the means by which teachers can reflect upon and review 

their  planning and  teaching strategies, programmes and effectiveness.  It

is through the evaluation  of the programme of teaching that our schools can

determine whether they are providing a worthwhile  and  valuable  experience

and, more specifically, if they  are  fulfilling  the statutory requirement

of the Entitlement Curriculum.

Assessment  of  art  and  design involves the process  of  making  judgments 

about  the standard  and  quality of our students‘ work and progress.  The 

major  assessment  task required  of  teachers  of  art is to establish an

appropriate standard  and  to  assess  the ability of our students to

produce work of an improving quality across the full range  of programmes of

study.

For  assessments to be valid it is important for teachers to be articulate

about and  share a  view on the expected pattern of developments, as

exemplified in students‘ work,  and the capabilities of students of

different ages.

In  evaluation  of  and  reporting  upon students‘ work in art,  it  is 

important  that  our schools  focus  on the process of producing art 

(thinking,  researching,  experimenting, reviewing  and  modifying)  as 

well as on the end  product,  and  record  the  students‘ abilities in both

areas.  It is important that teachers and students develop shared  criteria

and  vocabulary  so  that  students themselves become involved  in  the 

evaluation  and assessment  process.   From  the  first years in school

students  should  be  involved  in evaluating  and  making judgments about

their work so as to change  and  develop  their work  and  resolved 

difficulties  related to the  making  process.   Students  should  ask

themselves  ”Is  this part the right size?• or ”Is the picture finished

yet?•  This  type  of self-assessment  is  to  be encouraged and the

development of a  shared  art  vocabulary where teacher and student can

discuss perceived difficulties or possible developments is an essential

element in the process.

The  work used for assessment purposes should be that produced as a result 

of  normal classroom  activity.   It  is very important that our schools‘ 

existing  schemes  of  work fully  cover  the programmes of study to secure

the implementation  of  the  Entitlement Curriculum  before  classroom based

evaluation can take place.  The schemes  of  work should develop from a

whole school policy on art and be planned so that they provide  a structured  

and  coherent  programme  of  teaching  and  learning   which   encourages

progression.  The schemes of work for art, as with those of all other

curriculum  areas, should  be  developed  in  conjunction with, and

reinforced  by,  the  school  policy  on curriculum planning, assessment and

recording.

Entitlement Curriculum art - a check list

As a result of a balanced programme of art, craft and design, in which

activities clearly build  on  previous  activity and achievement, students‘

work in  all  key  stages  should show that they have been able to:

respond  to the work of other artists, designers and craftworkers in a 

variety  of genres and styles and from a variety of cultures;

use a range of materials, tools and techniques including information

technology;

use  the  visual language (elements) of line, tone colour pattern, texture, 

shape, form and space;

produce two dimensional and three dimensional work;

produce small and large scale work;

develop an art vocabulary;

work from direct experience of the natural and made environment;

work from memory and imagination;

use a sketch-book;

have access to a bank of natural and man made forms;

work both individually, in groups and as a whole class;  and

evaluate their own and others‘ work.
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2.0BUSINESS EDUCATION

At Key Stages 1 to 4.

2.1KEY PRINCIPLES

(i)The Hong Kong environment is unique.  Students in ESF schools are 

entitled to an  understanding  of the way it operates and how it 

relates to a  world of ever increasing rates of technological,  

economic and political change.  This entitlement extends to all 

students regardless of culture, gender, ability or socio-economic 

background.

(ii)Business  and  economics  education plays a vital role in a  

student‘s broad  and balanced  entitlement.  It equips students to 

understand  the  current  economic issues that affect their lives.  

It enables them to develop a critical  understanding of society, 

organisation, the markets they serve and the process of adding value.

(iii)At  each  key  stage, students who choose not to  specialise  

further  in  business education are provided with insight into their 

roles as producers, consumers and voters.  Teachers of business education 

seek to develop in students confidence to make  decisions  which have a 

far reaching effect on their lives  wherever  they live.  The ability 

to analyse and evaluate business and economic issues are vital skills 

in a student‘s preparation for life.

2.2VALUES AND ATTITUDES

Underpinning the values and attitudes is the assumption that all 

students should have  an equal opportunity  to  receive  and participate  

in  business  education. The  following should be developed in our students:

respect for evidence and rational argument in economic contexts;

the development of a concern for the use of scarce resources;

a sense of responsibility for the consequences of their own economic 

actions,  as individuals and members of groups;

respect for alternative economic viewpoints and a willingness to reflect 

critically on their own economic views and values;

sensitivity to the effects of choices on the environment;

concern  for  human  rights,  as  these are  affected  by  economic  

and  business decisions;

recognition that business operates within an ethical framework; and

a positive attitude towards work and leisure.

2.3CURRICULUM CONTENT

(i)The content of all business education subjects will conform to broad 

criteria laid down  by  the  School Curriculum and Assessment  Authority  

modified  to  suit Hong Kong conditions.

(ii)The  following  indicate areas of study which will equip  students  

with  business and  economic  understanding.   Progression  through  key  

stages  will  provide increasing  depth  of  analysis tailored to the 

differentiated  needs  of  individual students.

Business and economic activity and the wider environment within  which 

it operates.

Structure,  organisation  and control of the main forms  of  business  

and economic organisation.

The  basic  economic problem of scarce resources  and  decisions  which 

gives rise to business activities which add value.

The aims and objectives of business and criteria for judging success.

Roles, relationships and management in business.

The sources, uses and management of finance.

The analysis of financial information as a basis for decision making.

Production and marketing objectives and related strategies.

The  institutional  and organisational framework within  which  economic 

behaviour takes place.

The main economic indicators and their influence on business activity.

(iii)The  business education curriculum developed within the ESF schools  

covers  a wide  range of individual subject areas.  Within these areas a 

number of  general aims can be highlighted:

to  develop  an understanding of the terminology, concepts  and  methods 

relevant to business and economic education;

to acquire the skills to make effective use of and communicate accurately 

and clearly such terminology, concepts and methods;

to   develop   a   critical   awareness  of   the   economic   and   

business environment  and  be able to distinguish between facts  and  

opinions,  in order to make informed evaluation judgments;

to recognise the integrated nature of, and the inter-relationships  

between the  elements  which  constitute the economic and  business  world,  

with special reference to the Hong Kong situation;

to  engender  a spirit of engagement and self motivation  through  active, 

investigative   learning   which  will  lead  to  an  enduring  interest in, 

enthusiasm    for   and   knowledge   of   the   economic   and    

business environment; and 

to develop insights and skills to prepare students to participate more 

fully in the decision making process as consumers, producers and citizens.

(iv)Throughout  the  stages  the  curriculum  must  follow  logical  

progression  and provide tasks which allow students of all abilities to reach 

their full potential.  It must, however, enable students to access business 

education at any stage in their school career.

Page 11

2.4LEARNING AND TEACHING ASSOCIATED WITH THE SUBJECT/CURRICULUM AREA

The  Business  Education Curriculum Group fully recognises the learning  

and  teaching processes  outlined  in  Section  5.0  of the ”In  Pursuit  

of  Excellence•  document  and particularly highlights the following:

That the learning and teaching environment should:

(i)encourage  a  balanced learning experience through the use of a  wide  

range  of methods and strategies including:

group work involving pooling ideas/brainstorming,

individual work,

group/individual presentations,

role play,

case studies,

fieldwork  -  students  are  encouraged to  visit  or  write  to  

appropriate businesses,

conducting surveys to reinforce ideas/information,

decision making,

computer assisted learning,

textbooks,

work sheets,

lectures,

personal tutorials,

business games,

debates,

videos/tapes,

self assessment,

visiting speakers,

conferences;

(ii)cater  for  students  of all abilities and enable them to reach  their  

full  potential through differentiated strategies;

(iii)plan  an  environment  which is  stimulating,  interesting,  challenging,visually exciting and aesthetically pleasing;

(iv)develop the confidence and self esteem of students in order to help them  to take ownership of their individual learning experiences;

(v)make every effort to celebrate achievement;

(vi)follow  formal  assessment procedures in line with the recommendations  

of  the ESF working party on assessment procedures.

2.5EVALUATION APPROACHES

The  Business Education Curriculum Group will monitor the value and 

development  of the curriculum entitlement and delivery using a 

variety of strategies.

(i)Continuous  evaluation  and  planning  of  curriculum  developments  

within  the subject  areas and the need to review curriculum delivery 

in the  light  of  these initiatives.

(ii)Regular review of the resources needed to deliver the Entitlement 

Curriculum.

(iii)Frequent assessment of staffing needs to deliver a changing curriculum.

(iv)Using the Business Education Curriculum Group as a tool  

to enhance the professional development of departments and staff.

___________________________________                      ______________________________

 Monitoring of students progress through: External indicators to include:

  marking;  Business Education 

  discussion;     Curriculum Group;

  observation;  specialist facilitators;

  unit tests;  external examination results;

  external examinations.  visits by ESF education officers;

  HMI visits.

___________________________________                      ______________________________

________________________

     Curriculum Delivery

________________________

____________________________________________________________

 Student feedback via:  Staff feedback via:

  self assessment,   personal reflection,

  discussion.   discussion,

______________________________   classroom observation.

______________________________
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3.0DRAMA

At Key Stages 1 to 4.

3.1KEY PRINCIPLES

(i)Drama is a powerful way of understanding which harnesses feeling and 

thinking in order to make sense of the world and our experience in it.  It is a unique  arts process  which  depends upon social interaction, skills in 

problem  solving,  and the knowledge and use of dramatic and theatrical 

conventions.

(ii)Drama is a subject in its own right but can, also, contribute powerfully  to  the quality  of learning  in  many  areas  of  the  curriculum,  for 

example in the exploration  of historical concepts, personal and social 

education, and language development.  This  is  reflected in the statutory 

orders of other National Curriculum subjects.

(iii)The ESF believes that it is every  student‘s  entitlement  to  experiencedirect engagement in drama and to be able to exercise  critical  judgment and discrimination in exploring, developing and evaluating on drama of all kinds.

(iv)The  drama curriculum from 5-18 will provide progression, differentiation

and relevant  assessment  procedures.   Students at the end of Key  Stage  3  will  be equipped to progress to Key Stage 4 and �A‘ level courses if they so choose.

(v)In  the  primary  schools drama experience is mainly planned  for  and 

provided through  topic-based  work.   There is a teacher in each primary  

school  who  is responsible  for co-ordinating drama within the school. In thesecondary  school curriculum drama requires specialist teaching and facilitiesas well as designated time  in  which  students  further develop skills  and  understanding  in  the  key elements of dramatic activity.

3.2VALUES AND ATTITUDES

The  drama curriculum aims to explore, challenge, evaluate and clarify the  

values  and attitudes of the individual, the community, and societies around 

the world, past, present or imaginary.

To  create  an  environment where this process can take  place,  drama  

promotes  basic humanitarian values and attitudes which reinforce the 

following.

(i)Personal worth

In  all drama lessons, students negotiate with the teacher and with each otherto explore  the  meaning  of the drama.  The teacher is a facilitator  and  

raises  the status of students by giving them an active role.  It is essentialthat high value  is placed upon oracy, and, in turn, students are encouraged 

to listen positively  and appreciate the contributions of individual members. This enables growth in self-esteem.

(ii)Equality of opportunity

All  student  have  equal power in developing or  shaping  the  drama,  

whatever their gender, race, state of ability or background.  Students who areparticularly talented are encouraged to be generous.  Less gifted students aregently urged to take small risks.

It  is  within the agenda of a drama teacher to raise the status of those who are poorly thought of by their peers or society.  Discriminatory attitudes 

undermine basic  humanitarian  values,  are  recognised as limiting  and offera  restricted social experience, they undermine  the  development  of  the  

individual   and community and are destructive.

(iii)A celebration of diversity: culture, race and gender

Students  are  given  an insight into common human experience  by  exploring  a wide  variety  of topics from different corners of the planet,  e.g. 

Pioneers  and Indians,  Minik  and the Inuits, the end of the slave trade, andso on.   They  are encouraged  to  empathise  with  these  experiences and to recognise the rich diversity of human culture.  This is particularly pertinentto students living in  a cosmopolitan society such as Hong Kong.

3.3CURRICULUM CONTENT

Guidelines for Drama

Key Stage 1

Students should be taught to:

respond appropriately as an audience;

explore ideas and stories through drama;

shape and communicate ideas and stories dramatically;

accept and engage in imaginary roles and situations;

co-operate collaboratively in pair and group work;

comment constructively upon their own work and that of others;

be aware of others needs in whole class or group; and

understand  and use drama vocabulary appropriate to the demands of the group

and the context.

Students should be given opportunities to:

respond to drama experience in an appropriate way;

engage in dramatic play;

explore the difference between pretence and reality;

discover the expressive possibilities of their voices and bodies;

contribute their thoughts and feelings about drama to class discussions;

take  part  in  a  presentation of scripted or unscripted  material  to  an  

audience chosen   by  the  class  and  the  teacher,  forms  might  include  

mime,   dance, movement or a play; and

see performances by professional and other companies.

Students should be encouraged to:

adapt ideas to fit in with others in a group;

make decisions about the development of their work in drama;

relate what has been learned in drama to other areas of the curriculum;

explore through drama the use of masks and puppets, etc.;

express preferences about drama experienced; and

see performances outside school hours, where possible.

End of Key Stage Statement

Key Stage 1 

By the end of Key Stage 1, students should be able to:

ExploreFor example

Explore their ideas and storiesUse the story of �The Last Nut‘,through and 

gain an understanding movement and sound to develop of dramatic conventions 

(adoptingthe role of a villager.roles, use of movement and sound).

Participate with others in pairedWork with a partner to plan and group 

activities.what the boy and girl should do with �The Last Nut‘.

Develop

Experiment with the shaping and Use movement, sound and role to communicating of ideas.create the atmosphere of the village before the forest is spoiled.

Become familiar with the rolesCarefully watch another group‘s of audience and performer.performance or active story-telling session and participate in a 

group presentation.

Enjoy the potential of costume. Use costume and space to define and stage 

properties.the forest and the village, or to signify a happy villager or 

stressed city dweller.

Evaluate

Respond as a performer or as aCarefully watch or participate member of an 

audience to thein a presentation and say what they dramatic experience. liked

and disliked about it.

Guidelines for Drama

Key Stage 2

Students should be taught to:

invent and develop convincing roles in specific situations;

structure dramatic sequences in order to convey meaning;

use dramatic conventions when exploring stories and issues 

through drama;

use  elementary  lighting, sound, costumes and properties to create  symbols  for dramatic action;

use voice and body to communicate in a dramatic context; and

increase understanding and use of drama vocabulary.

Students should be given opportunities to:

evaluate the drama to which they have contributed;

explore and develop ideas in drama;

incorporate learning from across the curriculum in their dramas;

discuss and relate their own experiences to their work in drama;

discuss and relate their own work to other art forms;

create  and  take part in improvised scenes in order to explore  particular  

issues which could, for instance, have a practical, social or moral dimension;

take  part  in  a  presentation of scripted or unscripted  material  to  an 

audience chosen   by  the  class  and  the  teacher,  forms  might  include  

mime, dance, movement or a play; and

see performances by professional and other groups.

Students should be encouraged to:

respond  to  and comment constructively on their own work and that of others; and

develop an interest in theatre going.

End of Key Stage Statements

Key Stage 2

By  the  end  of  Key  Stage 2, building on attainment identified  at  Key  

Stage  1, students should be able to:

ExploreFor example

Explore stories and issues throughUse the story of �Cartoonist‘ to a variety 

of dramatic conventionsconstruct the central character‘s (frozen picture, 

teacher in role).  environment and the influences of his mother.

Work co-operatively with groups of varying sizes.

Develop

Shape ideas and negotiate an From R Dahl‘s �Witches‘ prepare a appropriate 

drama structure scene to show the convention of with others.witches and the 

thoughts of the child who is hiding away from them.

Become familiar with the different Feedback between audience and drama skills required to communicateperformers after a scene has been shown. to, and 

listen as, an audience.

Enjoy using and appreciate theUse the materials from the prop contribution of costume andand costume box to bring a character stage properties.to life.

Evaluate

Reflect upon and make sense ofOpen feedback about times when their own 

experiences within thethe students may have been in a drama and to connect 

these withsimilar situation to the child in the real world.�The Witches‘ 

where they have overheard something which they shouldn‘t have.

To enjoy and reflect on a Watch a performance for children performance from 

an audience‘sand talk about it together in the point of view.context of their 

knowledge of the story.

Guidelines for Drama

Key Stage 3

Students should be taught to:

use increasingly complex drama styles and conventions;

respond   to  the  ideas  of  others  and  edit  and  refine  work  in  the  

light   of constructive criticism;

call  upon  a  range of subtle skills in voice, posture, movement and gesture

in order to sustain and develop dramatic action;

integrate sound and silence, movement and stillness, light and darkness to  

make effective use of space where dramatic action takes place; understand 

drama in different cultures and times; and

analyse   and  evaluate  drama  with  an  understanding of style and  purpose recognising  that  there  may be alternative interpretation  of  dramatic  

meaning which has equal validity.

Students should be given opportunities to:

develop  themes  from other curriculum areas in drama; show insight into, and sympathy for human and cultural differences through drama;

participate  in  the  organisation, discipline and teamwork  necessary  

to  present issues through drama to others, formality, in or out of school;

explore an aspect of pre-twentieth century drama;

see a range of professional and other performances; and

evaluate presentations using appropriate specialist vocabulary.

Students should be encouraged to:

take an interest in some aspects of theatre;

participate in presentations in and outside school; and

enjoy  presentations by visiting theatre companies, artists in residence and  other schools.

End of Key Stage Statements

Key Stage 3

By  the  end  of  Key  Stage 3, building on attainment  identified  at  Key 

Stage  2, students should be able to:

ExploreFor example

Explore ideas and issues, fromHold a press conference to a wide range of 

stimulus material.investigate Macbeth‘s motivation Using dramatic conventions toin killing Duncan.shape and inform their responses.

Work co-operatively within a To prepare and present a group TV group 

recognising the needs andadvertisement as part of anabilities of others.

investigation into the media.

Develop

To structure and shape work Use forum theatre techniques to  through 

experimentation or indevelop the scene in which Macbeth response to the 

suggestions ofreturns from battle to meet his wife.others.

Use, with increased competence,As advertisers, to outline and the range of 

skills which are present their TV advertisement required to perform for an 

campaign for a new product identified audience.to manufacturers.

Be aware of the potential ofDiscuss the design for using lights,stage 

technology.  Use technicalsound and costume to contribute equipment 

(e.g. lights/sound/to a performance of the opening scene costume/stage 

properties) as anof �Macbeth‘.element of presentation.

Evaluate

Reflect upon their own and othersIn role as castle servant, discuss the

dramatic experiences in order toevents of the banquet when Macbeth recognise 

and appreciatesees the ghost of Banquo.intention.

Discuss the influence of the media‘s

use of stereotyping on the actions

of people in every day life.

Reflect and evaluate a performanceDiscuss and write a review of a

from an audience‘s point of view. performance seen.

Guidelines for Drama

Key Stage 4

Students should be taught to:

use and apply appropriately a vocabulary of drama styles and conventions;

make practical studies of texts;

develop a wide range of voice and movements skills;

evaluate, edit and redraft their own performances/presentations; and

celebrate drama from a diversity of cultures and times.

Students should be given opportunities to:

devise and interpret drama for a variety of purposes;

participate   in   an  increasing  repertoire  of  presentations  as   

performers   or technicians;

see and appreciate many styles of performance in and out of school;

visit working theatre companies; and

comment on drama of all kinds.

Students should be encouraged to:

appreciate and aim for high standards;

continue to visit the theatre; and

continue to participate in dramatic and artistic events.

End of Key Stage Statements

Key Stage 4

By  the  end  of  Key  Stage 4, building on attainment  identified  

at  Key  Stage  3, students should be able to:

ExploreFor example

Initiate and explore complex ideasThrough analogy, use spontaneous and issues from a wide and multi-improvisation to explore Minik‘s cultural range of 

stimulus material,isolation and rejection in a alien using the full spectrum 

of dramaticenvironment.conventions to shape and inform their responses. 

Discern the most effective meansTake a role in the hospital scene which of

response both as a group memberincorporates the individual‘s ideas and an 

individual, while recognisingwhile contributing to the scene as a the needs 

and abilities of others. whole.

Develop

Take responsibility for structuringDetermine the roles and structure and 

shaping work through for a press conference following experimentation and 

through the death of the Inuits in hospital. negotiation.

Use, with a high degree of Present a series of soliloquies confidence and 

competence thecrafted individually to become performance skills appropriate 

part of Minik‘s memories as he lies for an identified audience.dying.

Be aware of the potential of stage Define the acting space by constructing an

technology, (lights, sound, costume,arrangement of artefacts as a 

representation stage properties) as an element ofof Minik‘s life within which students are presentation and employ whereverinvited to contribute their 

reflections in possible.role on his story.

Evaluate

Reflect upon the work of self andTake a break from the work in order others inorder to recognise andto assess the progress and perhaps critically appreciatedramaticnegotiate new directions in the drama.intention.

Reflect upon, and evaluate a Write a drama diary to reflect on performance 

from the point ofexperiences within a crafted view of both an audience and 

a improvisation on Chester performer using the languageBeefcroft‘s position.

of drama.

3.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        

THE SUBJECT/CURRICULUM AREA

This component deals with how the curriculum is delivered and can be divided 

into two areas.

(i)the content of the teaching which is a series of modules, specific to each

drama department, cross referenced against National Curriculum Attainment

Targets in English,  Arts  Council  Guidance on Drama  Education  and  HMI  

Curriculum Matters (Drama 5-16); and

(ii)strategies for teaching and learning.

The  teaching  and  learning strategies practised in drama  departments  must be flexible  and  varied  in  order to meet the individual needs of  all  

pupils.   It  is essential  that  a  wide range of strategies is adopted by 

all  drama  teachers  and should include:

-teacher directed learning;

-individualised learning;

-group learning;

-team teaching; and

-enquiry based learning.

Every opportunity should be taken to exploit the experiences of students thereby reflecting and celebrating their personal cultures.

If  effective learning and teaching is to take place it should be in  an 

appropriate environment  which is accessible to all, stimulating and  

informing,  challenging but  secure.   The learning environment should reflectthe values of  the  subject and the work of drama departments.

In  summary,  learning  and teaching within the  Foundation  should  reflect  the ESF‘s Entitlement Curriculum policy.  

3.5EVALUATION APPROACHES

(See Page 22).

Methods of evaluating effectiveness

 ___________________

      EVALUATION

 ___________________

_____________________________________________________________

    STUDENTBOTHTEACHER

_____________________________________________________________

____________________ _____________________

  Exploring     Observation of

  Developing____________________     classroom

  Understanding     process

____________________ _____________________

____________________

  Drama Journal       Two way communication between

____________________            student and teacher

____________________

  Performance and_________________________________

  Presentation

____________________

____________________

  Self Assessment_________________________________

____________________

_________________________________________

Group  Checking Units of

Discussion  work against Key Stage

  statements

_________________________________________

_________________________________________

Negotiation   Regular review of

with students   effectiveness of

   Units of work

_________________________________________

_____________________________________________________________

  At KS4 level -     Receiving verbal     Departmental

  GCSE Examination     feedback from     reviews and

  results     students     planning

_____________________________________________________________
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4.0ENGLISH

At Key Stages 1 to 4.

4.1KEY PRINCIPLES

(i)English  is  a  discipline  in its own right because of its  focus  not  

only  on  the transactional, but also on the expressive and poetic 

modes.

(ii)It   is  a  discipline  which  creates  and  communicates  through   

language   and dialogue, rather than one which just delivers a body of 

knowledge.

(iii)Students  refer to their own experience and that of their peers as the  

source  and the subject of much of their work.

(iv)Language acquisition takes place at home as well as at school, and  

opportunities to take advantage of this should be encouraged.

(v)Teachers  of  English  seek to develop in the students confidence  and  

clarity  in speaking, accuracy and appropriateness in writing, and fluency,  

comprehension and effectiveness in reading.

(vi)Selection, analysis and evaluation of material are central to promoting 

clarity  of thought and expression.

(vii)English  is  unrestricted in its scope, because it offers teachers 

and  students  the opportunity  to  experience  and  respond to an unlimited  

range  of  written  and media texts.

(viii)Reading  and  writing  literature are central aspects of the  teaching  

of  English.  Not only does this develop qualities of mind, spirit, feeling 

and imagination, but the reading, and studying, of literature is an effective 

and powerful way through which to make sense of the world.

(ix)Reading  and  writing  are developmental processes through  which  all  

children pass at different rates of progress.

(x)English  is  the  medium  through  which  all  subjects  deliver  their  

skills   and knowledge; testimony, indeed, to its importance in the 

entitlement curriculum.

4.2VALUES AND ATTITUDES

The subject aims to enable students to:

(i)use  English  in its spoken and written forms to communicate  their  

knowledge, ideas,  views and feelings with creativity, imagination and 

pleasure, and  have  a care for content, form, audience and accuracy;

(ii)develop the sense of a personal voice in speech and in writing;

(iii)understand, evaluate and respond sensitively to the speech and writing 

of  others in literary and non-literary contexts and in a 

variety of media;

(iv)read,  enjoy  and  respond  to  literature  in a  variety  of  ways  

as  a  means  of emotional  and  intellectual  growth, to develop an 

appreciation  of  the  writer‘s craft, and to experience the richness of 

literary writing;

(v)listen  to  and respect other people‘s points of view regardless of gender,race, ability or handicap; and 

(vi)see  themselves,  from  the  earliest  stages of  their  education,  

as  readers  and writers.

4.3CURRICULUM CONTENT

(i)The  National Curriculum programmes of study for all three  attainment  

targets are endorsed.

(ii)It  is  important  to  note the diversity of language  and  dialect.   

This  deserves greater  emphasis  with  respect to the ESF curriculum 

because of  the  range  of languages and the cosmopolitan varieties of 

spoken English in Hong Kong.

(iii)The  Orders fail to emphasis the importance in (i) and (ii) of the 

notions of  wit, humour,   enjoyment  and  the  development  of  a  personal  

style.   These   are considered  important aspects of an ESF curriculum in 

Speaking  and  Listening, Reading and Writing.  

(iv)Students  should have access to an unrestricted range of texts, and  

the  National Curriculum‘s prescription is not endorsed.

(v)Drama and media studies are important aspects of the ESF curriculum.

(vi)Apart from the vocabulary and concepts of Knowledge About Language (KAL), 

English  is  a  process,  and skill-based subject,  and  not  a  

content-based  one.  Though  it  is appropriate to include details of 

content here, we do  think  that  a range  and  balance of skills, processes 

and activities can be  specified,  and  are indeed  listed in the National

Curriculum.  There is a value in making  sure  that this  range  and  

balance is consistent across schools.  There is  also  a  value  in 

devising and sharing resources which provide contexts for the agreed range  

and balance of skills.

4.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        

THE SUBJECT/CURRICULUM AREA

(i)In  order to develop high levels of student achievement in English, each  

student should be given:

a secure environment in which to experiment with ideas and skills;

a  chance  to  take part in a variety of tasks - spoken,  read,  written  and performed;

opportunities   for   drafting,   editing,   proof-reading   and    modifying presentation should be given, when appropriate, as early as possible;

a range of differentiated tasks;

opportunities  to  discuss  and  reflect  on  the  structures,  concepts  and conventions of language and literature (KAL); and

opportunities  to  experience  and respond to  challenging  literary,  

non-literary and media tests*.

_____________________________________________________________________________________

*The  term  media  texts  refers  to live  performance,  film,  television  

and  still photography.  Any of these may include the written word.

(ii)In  order  to  develop  students‘ self-esteem, each student  should  be  

given  the opportunity to:

experience  tasks  which  build  confidence  in  speaking  and   listening, 

reading and writing;

work individually, in pairs, in small groups and as a class;

initiate tasks;

undertake independent learning;

present a range of work to a variety of audiences;

express personal views, and to have these views valued;

develop responsibility for the completion of tasks set;

achieve through differentiated tasks;

negotiate assignments; and

experience positive assessment.

(iii)Sensitivity   to  a  student‘s  first  language  and  culture  is  

important   in   any classroom.  Some of the ways in which this could be 

approached in English are:

listening to and reading stories reflecting different cultures; 

allowing the classroom to reflect and celebrate, in displays and activities, 

the multi-lingual nature of Hong Kong; and

participating in the wider community and the variety of celebrations. 

4.5EVALUATION APPROACHES

(i)Currently,  each  school has its own mechanism for assessment.   In  all  

schools students‘  achievements are described and the means of progression  

are  clearly outlined, with specific goals.  Progress is reviewed regularly.

(ii)There  will be regular meetings within school for moderation of  students‘work (achievement)  and for assessment of curriculum mapping (breadth  and  

balance of  content).   There  should  be opportunities for these  activities to  take  place between schools.

(iii)Each school has its own form of summative assessment; formative 

assessment is based on a common understanding between teachers and 

students and is used  to enhance students‘ learning.
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Geography

2@8ies;

At Key Stages 1 to 4

5.1 KEY PRINCIPLES

(i) The study of geography is particularly relevant for students within the 

English Schools Foundation considering their unique backgrounds and the 

variety of cultures present in all classrooms.  The subject helps students to make sense of their surroundings and to gain a better appreciation and 

understanding of the variety of physical and human conditions on the earth's 

surface.

(ii) Their studies should encourage students' to take a greater interest in

their immediate surroundings or areas with which they are familiar.  They 

should be aware of changes taking place in Hong Kong, and elsewhere in the 

world, which may influence their own ideas so that they become informed and

responsible citizens who, in time, may be able to influence those changes.

(iii) The geography undertaken in primary and secondary schools extends 

students' interests and knowledge beyond their immediate experience and helps them to interpret the images and information about people and places which 

they acquire from television, books, magazines and other sources.  while the 

aims of geography teaching take particular account of the distinct 

perspectives and methods of enquiry associated with the subject, they also 

recognise other broad educational goals that can be effectively pursued 

through the study of geography.

(iv) Geographical studies should help students to:

develop a strong interest in the Hong Kong environment and in the world as thehome of mankind;

appreciate the variety of physical and human conditions on the earth's 

surface;

recognise some of the more geographical patterns and relationships which are 

revealed in different types of landscape and in different human activities;

understand some of the relationships between people and environments;

appreciate  the importance of geographical location in human affairs  

and understand how activities and places are linked by movements of 

people, materials and information and by complex economic, social, 

political and physical relationships;

understand what it means to live in one place rather than another;

understand some of the more important physical and  human  processes which

produce geographical pattern and variety and which bring about changes;

appreciate  the  significance  of people‘s beliefs, attitudes  and  

values  to those relationships and issues which have a geographical 

dimension; and

construct a framework of knowledge and understanding about their home 

area,  about their own country and about other parts of the world,  

which will  enable  them to place information  within  appropriate  

geographical contexts.

5.2VALUES AND ATTITUDES

(i)Teaching and learning within the geography curriculum should promote:

feelings of personal worth (about self and others);

values which reject racist and sexist views;

positive attitudes towards disability;

equality of opportunity with respect to gender, race and disability; and

values which celebrate diversity in culture, race and gender.

(ii)Students should be provided with the opportunity to explore and 

clarify  values with respect to a range of issues.  For example as follows.

Inequalities within society.

Individual‘s quality of life.

Justice/fairness.

Quality of the environment.

The need to accommodate and question change.

How change affects individuals.

Responsibility to society and future generations.

In  considering  these  issues account should be taken of the need  to  

consider  a range of opinions. 

5.3CURRICULUM CONTENT

The  content  should  follow  the post-Dearing  National  Curriculum  

for  England  and Wales except for the following amendments:

Key Stage 1 Programme of Study:

(Note: number refers to National Curriculum orders)

1.No change.

Geographical Skills

2.No change.

3.a, b, c, d, f.  No change.

3e.use  globes,  maps  and  plans at a variety of  scales;  the  work  

should  include identifying  major  geographical features, e.g. seas, 

rivers,  cities,  locating  and naming on a map the constituent regions 

of Hong Kong (Hong Kong,  Kowloon, New  Territories),  marking  on  a  

map  approximately  where  they  live,   and following a route;

Places

4.Two localities should be studied: 

i.The  Locality of the school. (This includes the area within its  

immediate vicinity.    It   includes   the  school  buildings   and   

grounds   and   the surrounding area within easy access).

ii.A  contrasting locality which is either in Hong Kong or  overseas.   

(The area  covered should cover an area of similar size to that covered  

in  the study of the school.  The physical and/or human features should  

contrast those present in the locality of the school.

5.No change.

Thematic Study  

6.The quality of the environment in any locality, either in Hong Kong 

or overseas, should be investigated.

6.a, b, c.  No change.

Key Stage 2 programme of Study:

1.No change.

Geographical Skills

2.a, b, c.  No change.

3.a, b, c, e, f.  No change.

3.dNo  change  to  the statement, but replace the maps A & B in the  

NC  with  the maps A (Hong Kong) and B (SE Asia).  Map C (the World) 

remains the same.

Places

4.Three localities of similar size should be studied:

i.the  locality of the school, which, at this key stage, should cover 

an  area larger than the school‘s immediate vicinity.  It will normally 

contain  the homes of the majority of the pupils in the school.

ii.a contrasting locality in Hong Kong.

iii.an  Economically Developing locality e.g. in South or Central  America, 

Asia (excluding Japan) or Africa.

NB: Liaison with Secondary colleagues is essential to avoid repetition.

5.No change.

Thematic Studies

6.No change to the first part.

The  final  statement should read: ”Contexts should include  examples  

in  Hong Kong, wherever possible.•

7.No change.

8.No change.

9.No change.

10.No change.

Attainment Target

LEVEL DESCRIPTIONS FOR LEVELS 1-5No change.    

5.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        

THE SUBJECT/CURRICULUM AREA

(i)The  students‘  self esteem is promoted most  effectively  through  

individualised and small group work, both within and outside the classroom, 

during  fieldwork activities and through opportunities to value their 

origins and to share first  hand experiences.

(ii)To  promote  the  highest level of  student  achievement  enquiry-based  

learning should  be  emphasised  with  particular regard  to  interpreting,  

evaluating  and synthesising  data  from  both  primary  and  secondary  

sources.   In  order   to challenge our students we support the move away 

from the didactic approach.

(iii)Good  geography teaching should include all of the varied  teaching  

approaches and resources summarised below.

Enquiry  approach  (individual  or  group)  based  on  primary   and 

secondary sources

Collecting informatione.g.students  gather data on the  weather experienced  

recently in  their  local area.

Communicating informatione.g.students    present    their    weather 

information as a wall display.

Interpreting informatione.g.students      interpret       newspaper 

forecasts   and  a  location  map   in studying the movement of a 

typhoon towards Hong Kong.

Evaluating informatione.g.students      evaluate     data      and 

information  about rainfall  in  Hong Kong  to  realise its  impact  on  

the local landscape and population.

Synthesising informatione.g.students  use historical weather  data to  

decide  on  the best  times  for  a friend to visit Hong Kong.

Group learning, including:

Fieldwork, within the school grounds and outside school.

Role playe.g.students assume roles of individuals with differing viewpoints.

Brainstorminge.g.regarding the various solutions

to Hong Kong‘s traffic problems.

Simulatione.g.an   imaginary  situation   based   on reality.

Information Technology-including database,  wordprocessor, DTP,    

simulation    or    adventure programmes.

Storylinee.g.following  an imaginary family on  a journey.

Structured discussion.

Problem solving, both real and imaginary.

Specific task.

Teacher presentation

Introducing a theme.

Providing stimulus materials.

(iv)Resources should include:

Globes and atlases.

Maps, plans and aerial photographs.

Textbooks and schemes.

Compasses.

Weather measuring instruments.

Videos, slides and photographs.

Software.

5.5EVALUATION APPROACHES

The following dimensions of the geography curriculum might usefully 

be evaluated:

the  clarity of objectives in terms of knowledge (locations and terms),  

concepts, key ideas, skills and values;

continuity and progression in the curriculum from one year to another and  

from one school to another;

a   review  of  resources  needed  to  deliver  the  English  Schools   

Foundation geography Entitlement Curriculum;

the monitoring of students‘ progress in their geographical studies; and

an appropriate range of areal coverage of the world in geographical 

studies from 5-16.

Evaluation might usefully be undertaken by:

teacher reflection on classroom performance;

collaborative observation of lessons within the school;

surveys of student opinion about the course;

analysis of the work overall, as reflected in student work; and

analysis   of   feedback   from  assessment  material,   for   example   

tests   and examinations.
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6.0HISTORY

6.1KEY PRINCIPLES

At Key Stages 1 and 2.

(i)History  has  a  particularly important role to play in preparing  the  

students  in Hong Kong schools to participate in a contemporary multi-ethnic 

society.

(ii)History teaching should give the students not only the knowledge to 

make  sense of  the  many heritages they inherit and which they will be 

offered, but  also  the skills with which to interpret the history critically.

(iii)The aims of history teaching are to enable students to:

develop   an   interest   in   the  past  and   an   appreciation   of   

human achievements and aspirations;

understand the values of our society;

learn  about  the  major  issues  and events in  the  history  of  their  

own country and of the world and how those events may have influenced each 

other;

develop a knowledge of chronology within which they can organise  their 

understanding of the past;

understand  how the past was different from the present and  that  people of  

other  times  and places may have had different  values  and  attitudes from 

ours;

understand the nature of evidence by emphasising history as a process  of 

enquiry  and  by  developing  the  range  of  skills  required  to  interpret 

primary and secondary source materials;

distinguish between historical facts and the interpretation of those facts;

look for explanation of change in terms of human intentions, beliefs  and 

motives as well as of environmental factors;

understand  that  events  have  usually a multiplicity  of  causes  and  

that historical  explanation  is provisional, always  debatable  and  

sometimes controversial;

encourage  an  understanding of the process of change and  continuity  

in human  affairs  and  the  recognition that  change  and  progress  are  

not necessarily the same;

develop  insight,  clearly based on historical evidence, in  order  to  

offer explanations of past events and to develop also an informed  

appreciation of the perspectives and motives of people in the past;

contribute  to  personal social education by  developing  certain  attitudes

and  values:  e.g.  a respect for evidence; and toleration  for  a  range  of opinions; and

communicate clearly, employing a wide range of media.

At Key Stages 3 and 4.

(i)History  is  collective  memory,  the  storehouse  of  experience  through  

which people  develop  a  sense of their own identity and their  future  

prospects.   The major aims for school history are:

to  help students develop a sense of identity of learning about  their  own 

and other cultures; and

to   introduce   students   to  what  is   involved   in   understanding   

and interpreting the past.

(ii)From these, it follows that history should also:

contribute  to students‘ knowledge and understanding of  other  countries and  

cultures, thereby creating an appreciation of and respect for  others and 

their cultures.

help students to understand the present in the light of the past.

enable  students  to  view events in objective,  rather  than  a  subjective, manner.

arouse an interest in the past.

(ii)All  the  above  will help to prepare students for adult life.   In  

achieving  these aims, the study of history will also have a wider educationalvalue by:

enriching other areas of the curriculum.

training the mind by disciplined study.

6.2VALUES AND ATTITUDES

At Key Stages 1 and 2

(i)Concern and empathy Children should be encouraged,through drama and

storytelling,  to understand the feelings and moods of places and peoples 

in the past.

(ii)Objectivity/subjectivity Children  should be guided towards an objective 

overview of past events rather than take a subjective view.

(iii)Responsibility - past/future Children need to realise that the past 

defines  and  guides  future   events.  The past does affect the present  (be aware of how).

(iv)Analysis/investigation/questioning A child needs to be able to evaluate 

and analyse historical information, to learn to question.

(v)Respect differences To appreciate all cultures, children must be taught   

to appreciate differences  and to show respect  for others and their cultures.

At Key Stages 3 and 4.

The  values and attitudes which we would wish to transmit to our students - 

our hidden agenda, are those of any modern, rational, humane and tolerant 

society. The  history curriculum should:

reflect a positive (and, when necessary, a negative) image of the achievementsof past societies;

demonstrate  that  equal worth should be attributed to all people irrespectiveof race, gender and religion; and

show that the arrangement of societies need not, and will not, remain static.

6.3CURRICULUM CONTENT

At Key Stage 1.

(i)Students  should be given opportunities to develop an awareness of the pastand of the ways in which it was different from the present.  They should  be  

helped to  set  their  study of the past in a chronological framework and to

understand some of the ways in which we find out about the past.

The  AREAS  OF  STUDY outlined below should be  taught together with the 

KEY ELEMENTS.

The   KEY   ELEMENTS  listed  in  the   Post-Dearing   National   Curriculum 

Document should be followed.

(ii)Areas of Study 

Students should be taught about the everyday life, work, leisure and 

culture  of  men, women and children in the past  e.g. clothes, diet, 

everyday  objects,  houses,  shops and other  buildings,  jobs,  transport, 

entertainment.   In  progressing  from familiar situations  to  those  more 

distant  in  time  and place, students should be given  the  opportunity  

to investigate:

(a)changes  in  their  own lives and those of  their  family  or  adults 

around them;

(b)aspects  of  the  way  of life of people in  the  past  beyond  living 

memory.

Students  should  be taught about the lives of different  kinds  of  famous 

men   and  women,  e.g.  rulers,  saints,  artists,   engineers,   explorers, 

inventors, pioneers.

Students  should  be  taught  about  past  events  of  different  types  e.g. 

notable  local and international events, centenaries, religious and  secular 

festivals, anniversaries.

(iii)Key Elements

The  Key  Elements  are  closely related and should  be  developed  through  

the Areas of Study, as appropriate.  Not all the Key Elements need to be  

developed in each Area of Study.

Students should be taught:

Chronologya.to sequence events and objects, in order

to develop a sense of chronology;

b.to use common words and 

phrases relating to the passing of

times, e.g. old, new, before, after,

long ago, days of the weeks, months,

years.

Range and depth ofa.about aspects of the past through stories

historical knowledgefrom different periods and cultures,

and understandingincluding stories and eyewitness 

accounts of historical events;

b.to recognise why people did things, 

why events happened and what

happened as a result;

c.to identify differences between ways of 

life at different times.

Interpretationsa.to identify different ways in which

of historythe past is represented, e.g. pictures,

written accounts, films, television

programmes, plays, songs, reproductions

of objects, museum displays.

Historical enquirya.how to find out about aspects of the past

from a range of sources of information,

including artefacts, pictures and

photographs, adults talking about

their own past, written sources,

and buildings and sites;

b.to ask and answer questions 

about the past.

Organisation anda.to communicate their awareness

communicationand understanding of history in

a variety of ways.

At Key Stage 2

(i)Students  should  be  taught about important episodes and  developments in the world‘s  past, from ancient to modern times. They should have 

opportunities  to investigate  local history and to learn about the past from a range of  sources  of information.   They should be helped to develop a 

chronological  framework  by making links across the different study units.

Across the key stage, students should be given opportunities to study:

a.aspects of the past in outline and in depth.

b.aspects of the history of Hong Kong, where possible relating them to  the 

world context.

c.history from a variety of perspectives - political; economic; technological and scientific; social; religious; cultural and aesthetic.

The STUDY UNITS outlined below should be taught together  with  the  KEY 

ELEMENTS.

The KEY ELEMENTS listed in the Post-Dearing National Curriculum Document 

should be followed.

(ii)Study Units

SU 1EC Invaders and Settlers.

SU 2EC Victorians in Hong Kong and another location.

SU 3ECChanges Since 1930 from a child‘s perspective.

SU 4ECA past Civilisation.

SU 5ECExploration.

SU 65ECLocal History.

These should be organised as follows.

The 6 Study units should be covered, of which 4 must be studied in depth.

Two  or  more  units may be combined to make one  major  History  input (e.g.

Victorians and Local History) or each unit may be studied separately.

(iii)Key Elements

The Key Elements are closely related and should be developed through the StudyUnits, as appropriate.  Not all the Key Elements need to be developed in each Study Unit.

Students should be taught: 

Chronologya.to place the events, people and 

changes  in  the  periods  studied  

within a chronological framework;

b.to use dates and terms relating

to the passing of time, including

ancient, modern, BC, AD, century

and decade, and terms that define

different periods, e.g. Tudor, 

Victorian.

Range and depth ofa.about characteristic features

historical knowledgeof particular periods and societies,

and understandingincluding the ideas, beliefs and

attitudes of people in the past, 

and the experiences of men and 

women; and about the social, cultural,

religious    and   ethnic   diversity   

of the societies studied;

b.to describe and identify reasons

for and results of historical events,

situations, and changes in the periods

studied;

c.to describe and make links between

the main events, situations and changes

both within and across periods.

Interpretationsa.to identify and give reasons for

of historydifferent ways in which the past

is represented and interpreted.

Historical enquirya.how to find out about aspects of

the periods studied, from a range of 

sources of information, including 

documents and printed sources, 

artefacts, pictures and photographs,

music, and buildings and sites;

b.to ask and answer questions, and 

to select and record information

relevant to a topic.

Organisation anda.to recall, select and organise

communicationhistorical information, including

dates and terms;

b.the terms necessary to describe the

periods and topics studied, including

court, monarch, parliament, nation,

civilisation, invasion, conquest, 

settlement, conversion, slavery, trade,

industry, law;

c.to communicate their knowledge and

understanding of history in a variety

of ways, including structured

narratives and descriptions.

Study Unit 1EC: Invaders and Settlers

Students should have opportunities to learn how societies  were  shaped  by

invading peoples.  The  focus could be on Romans, Vikings, the American  West or the colonisation of Australia. Students should have opportunities to study the motives which prompted the invasions/settlements, the way of life of 

settlers and of the  peoples whom they ”conquered•.

Students should be taught about:

a)reasons for invasions*the search for land, trade

 and raw materials.

b)way of life of the*everyday life in town and country.

settlers or invaders

houses and home life.

religious life.  

myths and legends.

styles of art and architecture.

c)the legacy of settlement*the place names and language.

the effect on the subsequent

development of the settlement.

Study Unit 2EC: Victorians in Hong Kong and another location

Students should be introduced to life in Victorian Britain and Hong Kong and 

its legacy to the present day. The focus should be on men, women and children

at different levels of society in different areas of the British Empire and 

then compared with men, women and children in Hong Kong.

Students should be taught about:

a)economic developments *developments in Hong Kong in

relation to the British Empire.

steam   power,     industry     and

mass production.

child labour.

new forms of transport including

railways and steamships.

b)public welfare *public health.

education.

c)religion*the importance of religion on the lives

of the Victorians.

d)domestic life*Victorian families and domestic help.

houses and home life.

leisure and pastimes.

Study Unit 3EC: Changes since 1930 from a child‘s perspective

Students  should be shown how to trace connections between the present and  

events  in Britain‘s  and  Hong  Kong‘s  recent past.  The focus should  be  

on  major  events  and developments  and  on  the way of life of different 

social groups  in  Britain  and  Hong Kong since 1930.

Students should be taught about:

a)economic developments*changes in industry.

changes in transport.

b)the Second World War*the impact of the Second World War

(1939-1945) on Britain and Hong Kong.

c)social changes*changes in the role of men and 

women and in family life.

immigration and emigration.

d)scientific and technological*inventions and discoveries.

developments

concerns about the environment.

e)cultural changes*popular culture including fashion,

music and sport.

the impact of radio, the cinema and

television.

changes in architecture.

Study Unit 4EC: A Past Civilisation

One of the following should be studied:

Ancient Greece, Ancient Egypt, Ancient Rome, Ancient China, Aztecs.

When making the choice, schools should take note of units studied at Key Stage3 in the Secondary school in their area to avoid overlap of content.

Students  should  be  taught about the key features of the past society,  

focusing  on  the way of life, belief and achievement.

The unit should cover:i.everyday lives of men and women.

ii.the use of archaeology in finding out about

the people and society.

The content could include:

a)food and farming*Agriculture and trade.

Farming and irrigation.

b)people and society*Citizens, slaves, rulers.

c)religious beliefsGods, myths and legends.

Places of worship.

d)culture*Architecture, art, drama and 

literature.

e)science and technology*Scientists and philosophers.

Building techniques.

Study Unit 5EC: Exploration

Students  should  be introduced to the reasons for the voyages of exploration  and  their influences on the regions they discovered.

The   explorer/s  to  be  studied  could  be  taken  from  the  following  -  Cheng   Ho, Christopher  Columbus,  Captain  Cook,  Diaz, Sir Francis Drake,  Magellan,  Mary Kingsley, Marco Polo, Scott and Amundsen, the Spanish 

Conquerors, Vasco de Gama.

Students  should be taught about the following aspects, but there could be 

an emphasis on only one:

a)reasons for exploration*e.g. trade, search for wealth,

search for knowledge, search for

food, spread religion.

b)the voyage of exploration*e.g. preparation, problems/

hardships encountered, types

of transport, provisions needed, 

navigation aids.

c)the result of exploration*e.g. colonisation, establishment

of trade routes.

Study Unit 6EC: Local History

Students  should be taught about an aspect of local history.  This should be 

ONE of  the following:

a)an aspect of the local*e.g.: education, leisure, religion

community over a periodpopulation change, settlement

of timeand landscape, law and order, buildings,

transport.

b)an aspect of the local*e.g.: World War II and its impact

community‘s involvementon Hong Kong, the plague in Happy

in a specific period orValley, arrival of the Victorians,

particular eventdeserted rural villages, Opium War.

c)an aspect of the local*e.g.:  the  Opium  War  and  Hong

community that highlights Kong treaties, explorers in Macau

a Study Unitand Hong Kong, Victorian Hong Kong,

life on the Peak in the Victorian 

era.

Primary History Curriculum - Key Stages 1 and 2

History Attainment Target - Level Descriptions

The Level descriptions for Levels 1, 2 and 3 should remain the same as those 

written in the post-Dearing National Curriculum.

Level  4  -  first  sentence  should be amended  to  read:  Students  

demonstrate  factual knowledge  and  understanding  of aspects of history 

drawn from the Key  Stage  2  and Key Stage 3 programme of Study.

Level 4 - first sentence should be amended to read:  Students demonstrate an 

increasing depth of factual knowledge and understanding of aspects of history drawn from the Key Stage 2 and Key Stage 3 Programme of Study.

At Key Stage 3

The English National Curriculum for History contains a useful conceptual 

framwork which we have retained.  On the other hand, much of the content is 

in appropriate for  a multi-racial, international school in Hong  Kong. 

For this  reason, the group has selected  content at Key Stage 3 which is 

appropriate to the unique English  Schools Foundation context.  A number of 

the study units have been adopted from the National Curriculum,  but, 

informed by the paper A Relevant ESF International Curriculum,  the British  

content has been reduced in favour of topics which are more appropriate to  

the East Asian context.

Study Units

1.Medieval Realms.

2.The Making of the United Kingdom.

3.Britain 1750-1900.

4.The Twentieth Century World.

5.Imperial China (a past non-European society).

6.The French Revolution (a turning point in European history).

Within these broad categories, which satisfy National Curriculum requirements,there is the  opportunity to introduce aspects of local history. For example, the  Opium  Wars could be included as part of a study of Imperialism in study unit 3. The fall of Hong Kong in 1941 might be a part of study unit 4. It 

would be possible to contrast Japanese samurai with English knights.  There 

would also be the opportunity to study themes, such as medicine or food, over a longer period of time.

The   great  advantage  of  this  arrangement  is  that  it  allows   schools   considerable flexibility,  tailoring  courses  to  suit student interests,  teacher  expertise  and  existing resources.

6.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THE SUBJECT/CURRICULUM AREA

At Key Stages 1 and 2.

(i)The  students‘ self esteem is promoted most effectively through 

individualised and small group work, both within and outside the classroom,  

and through opportunities to value their origins.

(ii)To  promote the highest level of student achievement enquiry-based  

learning should be emphasised with particular regard to interpreting, 

evaluating and synthesising data from both primary and secondary sources.  In order to challenge our students we support the move away from the didactic 

approach.

(iii)Good  history teaching should include all of the varied teaching 

approaches and resources summarised below:

Enquiry approach (individual or group) based on primary                       and secondary sources.

Collecting information e.g.students observe an historical artefact or costume.

Communicating information e.g.students display information about costumes  

as a class museum.

Interpreting information e.g.students  interpret   Egyptian tomb paintings.

Evaluating information e.g.students evaluate data and information from   

historical maps of Hong Kong to consider the impact of reclamation work on    the coastline.

Synthesising information e.g.students use information from an event in historyto suggest ways of preventing the same outcome again.

Group learning, including:

Fieldwork, within the school grounds and outside school.

Role play e.g.students assume roles of characters during a given period in 

history.

Brainstorminge.g.regarding the consequences

of an historical event.

Simulatione.g.an imaginary situation  based on reality.

Information Technology -including database, wordprocess, DTP, simulation     

or adventure programmes. 

Storyline e.g.following the life of an imaginary family during a given period in history.

Structured discussion

Problem solving

Specific task

Teacher presentation

Introducing a theme

Providing stimulus materials.

(iv)Resources should include:

artefacts and costumes;

paintings from the past;

primary and secondary sources of evidence;

historical maps and old aerial photographs;

textbooks and schemes;

videos, slides and photographs;

software; and

human resources.

At Key Stage 3

(i)Effective  learning requires that students investigate real historical  

issues.  The stimulation  of  curiosity and interest by a variety of  

approaches, activities and teaching materials.  These will include:

presentations by the teacher;

discussion and debate with each other and the teacher;

question and answer;

individual and group investigation;

television, radio, tape and film;

computers;

role play and drama; and

fieldwork, visits to museums and historic sites.

Within  these  methods,  teachers  should  ensure  that  the  needs  of  

individual students  are  being met.  Learning activities should be designed  to  ensure  that able  students  are  challenged,  whilst those  with 

learning  difficulties  are  set achievable  goals.  Particular attention 

should be paid to the language content  of activities  to ensure that 

students with ESL problems are able to understand  and respond to particular 

activities.

(ii)Underpinning  all  work  in  the  subject is  the  belief  that  students should  be continuously  exposed  to historical evidence in its many forms in the study of genuine historical issues.   Some  study  units lend  themselves to a range of sources;  others may be more limited.  Students should 

understand  that  the survival  of source material is a matter of chance and 

that there is much that we cannot discover about some past societies.  

Resources should include:

government, local and personal records;

newspapers;

novels, poems and plays;

music, dance and drama from past societies;

objects;

photographs, paintings, posters and cartoons;

film and video;

buildings and sites;

oral sources; and

historical reconstructions; e.g. museum displays.  

6.5EVALUATION APPROACHES

At Key Stages 1 and 2.

The following dimensions of the history curriculum might usefully be 

evaluated:

the  clarity of objectives in terms of historical knowledge, concepts,  key  

ideas, skills and values;

a review of resources needed to deliver the English Schools Foundation 

Entitlement Curriculum for history; and

the monitoring of students‘ progress in their historical studies.

At Key Stage 3

Students  will  complete  a  self-assessment sheet at the end  of  each  unit,highlighting areas of positive achievement and interest.
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7.0MATHEMATICS

At Key Stages 1 to 4.

7.1KEY PRINCIPLES

(i)Mathematics  provides  a way of viewing and making sense of the  world.   

It  is used to analyse and communicate information and ideas and to tackle a 

range  of practical tasks and real life problems.

(ii)The  subject  also  provides  the  materials  and  means  for  creating  

new and imaginative  worlds to explore.  Through exploration within 

mathematics  itself, new mathematics is created and current ideas are 

modified and extended.

(iii)Mathematics  is taught because it is useful and it is also a source of  

delight  and wonder,  offering  students  intellectual  excitement and  an  

appreciation  of  its essential creativity.

(iv)The  subject  can provide the most readily accessible form of  problem  

solving.  The  attitudes,  knowledge  and skills involved in  mathematics  

account  for  its importance in the curriculum.

7.2VALUES AND ATTITUDES

Mathematics teaching is concerned with:

feelings of personal worth (self esteem and confidence);

valuing all individuals;

love of learning;

appreciation and respect for worth and opinions of others;

appreciation of human achievement and endeavour; and

responsibility to society for future generations.

Also, more specifically:

a spirit of enquiry;

perseverance;

willingness to take risks;

acceptance that there might not always be a single correct answer;

independence and collaboration; and

intrinsic motivation.

7.3CURRICULUM CONTENT

(i)The  English  National  Curriculum for mathematics is  an  important  

document which  can be used to inform and guide curriculum development 

specific  to  the English Schools Foundation.

It is set down under five headings:

Using and applying mathematics;

Number;

Algebra;

Shape and space;

Data handling.

(ii)The  programmes  of  study  and  the statements  of  attainment  of  the  English National Curriculum are accepted as relevant to our students in Hong 

Kong  and are used to shape the ESF mathematics Entitlement Curriculum.

(iii)Students  should have access to the content of the ESF mathematics  

Entitlement Curriculum up to a level commensurate with their ability.

(iv)There  should be provision within the ESF mathematics Entitlement  

Curriculum to ensure access to an appropriate mathematics course at ages 

16-19.

7.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THE SUBJECT/CURRICULUM AREA

(i)Learning and teaching approaches at all levels should include opportunitiesfor:

exposition by the teacher;

discussion    between   teacher   and   students   and   between    students 

themselves;

appropriate practical work;

consolidation and practice of fundamental skills and routines;

problem  solving,  including the application of mathematics  to  everyday 

situations;

investigational work;

cooperative work in groups as appropriate;

work   using   calculators:  non-scientific,  scientific  and   graphical   

as appropriate; and

work involving the use of computers.

These  approaches are necessary for effective learning to take place in the  

three basic   elements  of  mathematics  of  education:  facts  and   skills; conceptual structures;  general  strategies and appreciation.  More 

specifically it  should  be noted  that �Using and applying mathematics‘ 

(Ma1) pervades �Number‘  (Ma2), �Algebra‘  (Ma3),  �Shape  and  space‘ (Ma4) 

and  �Data  handling‘  (Ma5) and should not be learnt and taught in isolation.

(ii)Awareness must be maintained of the cultural bias of examples within:

the English National Curriculum,

resources and

external assessment.

This  bias  must  be taken into account in schemes of work  with  regard  to  the international nature of our student population.

(iii)The learning and teaching of mathematics promotes student self-esteem  

through combining  the  approaches  in  Paragraph  7.4  (i)  above  and  less specifically through:

students involvement in a variety of achievable activities;

students   and   teachers  having  a  relaxed  relationship   which   makes 

appropriate challenging demands;

students and teachers recognising and celebrating the achievements of all 

students; and

students and teachers demonstrating respect for each other.

(iv)High  levels of student achievement in mathematics are attained through,  again, combining the approaches outlined in Paragraph 7.4 (i) above plus:

high teacher and student expectations for all students;

regular, relevant and challenging mathematics assessment;

strategies   for  differentiation  so  that  all  students  are  challenged,  in particular  the necessity for setting in mathematics in Years 9, 10 and 11 in line with external examinations at GCSE level;

plentiful  special  needs  provision  for  both  less  able  and  more   able students.

dedicated   rooms  which  are  mathematically  stimulating,   interesting, 

challenging,  visually  exciting and aesthetically pleasing;  and  specialist mathematics  teachers  for  all  classes  in  English  Schools   Foundation 

secondary schools.

7.5EVALUATION APPROACHES

Review  of  implementation  of  the guidelines should take place as  part  of the  school development plan.  Suggested strategies for evaluation are as 

follows.

(i)The values and attitudes that are actively promoted by mathematics

Student feedback via

-self assessment and analysis.

-discussion, presentations and displays.

-surveys and interviews.

Teacher feedback via

-observation.

-professional reflection.

-collaboration and discussion.

Regular review of the resources and selection of appropriate materials needed to deliver the mathematics Entitlement Curriculum.

(ii)The  content of the English Schools Foundation Entitlement  Curriculum  

in mathematics

review of curriculum materials to reflect multi-cultural aspects.

review  of  schemes  of  work  to  provide  a  broad,  differentiated   and 

balanced curriculum.

audit of courses and their availability (16-19).

(iii)The learning and teaching process

Teacher reflection on classroom performance.

Collaborative observation of lessons within the school.

Analysis of schemes of work as reflected in students‘ work.

Communication and co-operation between ESF schools 5-18.

Analysis  of  assessment procedures to ensure that  these  are  formative, 

summative, relevant and accurate and inform planning.

(iv)Other indictors could include feedback from:

examination results where applicable.

visits by the ESF Educational Support Team.

visits by mathematics advisors/educators.

parents.
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8.0MODERN LANGUAGES

At Key Stages 3 and 4.

8.1KEY PRINCIPLES

(i)Learning   a   modern  foreign  language  is  an  essential  part  of   a  student‘s entitlement and all students within the ESF should have the 

opportunity to  study one   or   more  foreign  languages  throughout  their  school   career.    Foreign languages  play  an  essential role in the 

education and  development  of  today‘s young  people  generally,  and  in 

particular of those  living in an international community such as Hong Kong.

(ii)Young people should learn foreign languages in order to:

develop  the  ability  to use the language effectively for  the  purposes  of practical communication;

form  a  sound  base  of the skills,  language  and  attitudes  required  for further study, work and leisure;

offer  insights into the culture and civilisation of the countries where  the language is spoken;

develop an awareness of the nature of language and language learning;

provide enjoyment and intellectual stimulation;

encourage positive attitudes to foreign language learning and to  speakers of foreign  languages and a sympathetic approach to other  cultures  and 

civilisations;

promote  learning  skills  of more general  application  such  as  analysis, 

memorising and drawing of inferences;

develop  students‘  understanding  of themselves  and  their  own  culture 

within a wider world context;

(iii)Foreign  language  teachers hope to create positive attitudes to  

learning  foreign languages  by rewarding success at all levels of attainment and by  stressing  the international  nature of the modern world.  Hong Kong, standing as it does  at  a crossroads  of  different  cultures, provides our 

students  with  a  rich  linguistic environment.

(iv)Intellectually,   foreign   languages  increase  our  awareness  of   

language,its structure and the importance of communication.  Culturally they 

provide us with a  window  on  other  societies.  In social terms, working in groups  and  pairs offers  students  a chance to acquire skills implied in  

effective  and  appropriate social exchanges, from simple dialogue and carefullistening, to the management of spoken exchanges and negotiation.

8.2VALUES AND ATTITUDES

(i)Foreign language teaching aims to:

provide  students with vital communication skills which will promote  the 

possibility  of exchanges with others and therefore  improve  possibilities 

for personal relations;

provide  students with language which enables them to discuss and share idea,

seek  and give information, thus promoting the  positive  attitudes 

necessary to achieve successful communication;

communicate knowledge of a way of life, of beliefs and attitudes  beyond the 

students‘ own; and

instil   in   students  a  cross-cultural   and   cross-racial understanding, tolerance and empathy.

(ii)Students develop:

a   tremendous  sense  of  pleasure  and  achievement  at  being  able   to 

communicate  with people who speak a different language and who  hold 

different cultural values;

an   awareness   of   language  which  provides  them   with   a   key   to 

understanding the thought processes of different cultural communities;

the  confidence  and self-esteem necessary to  bridge  communication  or 

cultural gaps;

an awareness of the international nature of the community in which  they live;and

a   desire   to  go  out  and  learn  about  the  world  beyond   their   own community.  

8.3CURRICULUM CONTENT        (To be confirmed)

(i)Hong  Kong  is, by its geography and resident population,  a  truly  

international city  and ESF schools are a microcosm of the society which they serve.  Students learning  within  the  ESF system come from a diverse number of  cultures  and speak  an  equally  diverse  number of languages. They  are often  bilingual  or multilingual when they enter the ESF system and their 

linguistic richness is both a great advantage and a great challenge in modern language teaching within ESF schools and will continue to be so in the years 

to come.

(ii)Many ESF students are being educated in English which, for them, is an  

second or  even  third  language.   These students  often  have  considerable success  in learning  other  foreign  languages, understanding as they do the mechanics  of language learning and being able to transfer acquired skills 

from one language to another.   The diversity of languages and cultures 

represented in our  schools  is apparent in an event such as the ESF Festival of Languages which is a showcase for talented linguists from throughout the 

five secondary schools.

(iii)All ESF students should, as their entitlement, be able to choose to studyat  least one  European  or  Asian  language  through  Key  Stages  3 and  4.

With  the approach  of 1997, the growing importance of Mandarin within the 

Hong  Kong context and therefore within ESF schools is obvious, and the other languages  of the  Pacific  region  will  undoubtedly  increase  in  

importance along with the inevitable  growth of Mandarin as an international 

language.  It is  important  to continue  to offer European languages in 

parallel with Asian languages in order to expose our students to a variety of cultures and to prepare them linguistically for a possible future in Europe.

(iv)The  content  of  the modern languages syllabuses is such  that  students acquire very practical language skills which will equip them for future study or  careers.  The A-Level and AS-Level modern languages syllabuses provide 

students with a solid basis for continuing language studies at a tertiary 

level.

(v)Knowledge of modern languages can provide essential recreational  and  

social outlets  for  students and, to this end, modern language departments  

in all ESF secondary schools encourage the following:

establishing links with other ESF schools, primary and secondary;

promoting links with non-ESF international and local schools;

organising international correspondence; and

organising international exchanges and visits abroad.

(vi)Within  modern  language classes, a variety of techniques are  used  to  

enhance students‘  enjoyment  and appreciation of the languages studied.   

These  include the  use  of  information  technology, mime,  drama  and  

role-play,  music  and creative  writing  (poetry  and prose).  All of  these strengthen  cross-curricular links and allow the transfer of acquired skills 

from one area of the curriculum to another.

(vii)The  modern languages curriculum encourages students to explore several  areas of experience:

everyday activities;

personal and social life;

the world around us;

the world of education, training and work;

the international world; and

Each area of experience is illustrated by a number of topics which should:

be relevant to students‘ needs and interests;

give  students  an  insight into each area of experience at  a  breadth  and 

depth matched to their individual capabilities, maturity and interests;

provide opportunities for comparisons between the students‘ own way  of life 

and that of other language communities; and

be  planned  and  taught  in  a  way  which  helps  students  develop  the 

knowledge,  understanding  and  skills needed  to  progress  through  the 

levels  of  attainment  in  each of the  four  language  areas  of  listening,reading, writing and speaking.

(viii)Through the areas of experience students should have the opportunity to:

explore links with other subjects;

develop  knowledge, understanding and skills related  to  cross-curricular 

dimensions and themes;

extend their knowledge and understanding of the language; and linguistic 

conventions  and culture of the country or communities where the  target 

language is spoken.

(ix)The English National Curriculum for modern languages provides a model 

which is  both sound and comprehensive for ESF schools to follow.  The  

international nature of our community provides an ideal environment for 

language learning to flourish, and the ability to speak one or more foreign 

languages will help  enable our students to become effective citizens of the 

world as they face the challenges of life in the twenty-first century.

8.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THE SUBJECT/CURRICULUM AREA

(i)Any learning or teaching approach should emphasise the practical uses to  

which language is put.

(ii)Teachers  and students should make maximum use of the target language  in the classroom.

(iii)Pair   and   group  work  are  essential  to  promote  independence  and

social exchanges.

(iv)The  four  skills  of  reading, writing, speaking and listening  need  to be  well-balanced.   Although  they may be considered as discreeactivities, 

mixed-skill activities are to be encouraged.

(v)The National Curriculum encourages a wide variety of resources: song,  

drama, poetry,  television  and video, information technology  and  authentic materials.  Efforts should be made to incorporate these into schemes of work.

(vi)Grammar  should be taught in context, acting as a servant to language  

activities rather than the other way around.

(vii)Learning and teaching in modern languages should be carefully 

differentiated.

The  teacher of modern languages is constantly faced with a  situation  in 

which  students  comprehend  a  stimulus  and/or  respond  to  a  foreign 

language  stimulus  with widely varying degrees of accuracy  and  detail.  

Differentiation   by   outcome   and   by  task  are   the   two   forms   of differentiation most prevalent in our methodology.

There  is  a  need  to recognise a great number  of  variables  within  any 

grouping of students.  These variables will include:

-students‘ interests.

-students‘ differing abilities in different skills.

-students‘ widely differing pace of work.

-students‘ different cultural backgrounds.

-students‘   individual   needs  (e.g.  one  student‘s  need   to   feel 

challenged, another student‘s need for enhanced self-esteem).

Differentiation  by  task  can  take a great  number  of  forms,  from  the 

simple  graded worksheet used in written work to an oral  extension  task 

where the students supply all of the language after receiving a title to  be 

interpreted    as   they   wish.    In   listening   and   reading    

activities, differentiation  by task is best achieved by providing a range of material from  the  highly simplified and tightly structured to the  totally  unedited material designed for the native speaker.

Differentiation   by  outcome  is  perhaps  one  of  the   most   important 

underlying  principles of verbal exchanges between teacher  and  student.  

The teacher makes a second by second appraisal of a student‘s  responses and  grades    the    next    question   by    the    perceived    depth    of 

performance/competence of the last.  One question can thus be answered in a 

great variety of ways in the same classroom within a very short time span.  

With tasks which are not orally based, differentiation by  outcome may be 

reflected in the degree of detail required in reading and  listening tasks or in the sophistication of a student‘s response to a common writing task.

In planning for differentiation, the above can be summarised by stressing the need for:

-core objectives for the class as a whole;

-reinforcement objectives which offer more intensive practice; and

-extension objectives which take some students further.

Successful  differentiation strategies should be reflected by the degree  to 

which   students   in  the  same  class  are  dependent   on   the   teacher. Successful   differentiation   is   thus  linked  to   the   extent   to   

which autonomous learning is taking place.

It  therefore follows that a successful differentiation strategy will require

both  student  and  teacher centred activities and that  these  will  require different  forms  of  classroom organisation, from whole  class  to  pairs, 

from the individual to group work.

Differentiation is thus closely linked to a student‘s feeling of  worth  and 

value and thus to his or her self-esteem.   

8.5EVALUATION APPROACHES

The   evaluation  of  the  guidelines  is  effected  through  discussion   at departmental meetings,   subject   group  meetings,  informal  and  formal  

discussions   with   senior management teams and the Education Officers of theESF.
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9.0MUSIC

At Key Stages 1 and 2.

9.1KEY PRINCIPLES

The  key  principles should contribute towards the development of the  whole  child  by providing opportunities for:

performance;

listening with a purpose;

enjoyment of music as a social activity;

self expression;

building confidence;

developing kinaesthetic awareness;

promoting moral, cultural and religious understanding;

becoming musically literate;

using musical discipline;

encouraging sensitivity;

developing  the capacity to express ideas and feelings symbolically  through  the medium of sound; and

creating a lifelong interest in music as a listener, performer or composer.

9.2VALUES AND ATTITUDES

Feelings of personal worth e.g., singing in a group or playing an instrument;

valuing and appreciating all individual‘s musical contributions;

love of music;

respect for musical instruments;

cooperation;

appreciation and respect for the worth and opinions of others;

cultural tolerance;

pursuit of musical excellence;

positive  attitudes to families and a recognition of the part played by  

families  in the musical development of students;

willingness to contribute to the community through music; and

an appreciation that �practice makes perfect‘.

9.3CURRICULUM CONTENT

The National Curriculum document should be adopted in its entirely as the 

basis for the ESF  music  Entitlement  Curriculum.   However,  the  ESF  is  

in  a  unique  position, whereby,  given  the nature of the personnel and 

student intake, it is  often  possible  to offer more than the core 

requirements.

It is usual for the ESF to provide music co-ordinators in each school at 

primary level.  Students are therefore given opportunities from an early age 

to  maximise the  benefits  of  a musical education.  This gives them the

chance  to  achieve  a higher  level  of  musical  awareness  at  the end of  each  key  stage  than  that specified in the National Curriculum document.

Music  is well-supported by parents.  Children are encouraged, both  inside  

and outside  of  school, to participate in activities which stimulate  their  interest  in, and  appreciation  of  music,  e.g.  learning  to  play  an  

instrument,   attending concerts, participating in extra-curricular clubs, 

taking part in productions, etc.

9.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THESUBJECT/CURRICULUM AREA

______________________________________________________________________________

LEARNINGTEACHING

______________________________________________________________________________

  (i)Students will learn all the concepts(i)All the concepts will be taught 

through experiences in performing,through topic work, the strands or

composing, listening and appraising.direct encounter.

______________________________________________________________________________

  (ii)Students will learn the vocabulary(ii)The vocabulary of music and 

of music and develop the skills ofconventional notation will be

written notation (both conventional”discovered• through practical 

and graphic) through a variety ofexperiences and taught implicitly.

musical experiences (listening,The exploration of graphic notion

moving, drawing, reading etc).will be encouraged.

______________________________________________________________________________

  (iii)Through instrumental, vocal and(iii)Rhythmic and melodic patterns 

movement activities students willwill be taught by ear and from

develop their understanding of symbols through given and student

rhythmic and melodic patterns.generated activities.

______________________________________________________________________________

  (iv)Students will learn and enjoy a(iv)Vocal techniques will be taught

wide range of songs along withto enhance natural abilities and to 

the appropriate techniques.develop the inner ear.

______________________________________________________________________________

  (v)Students will learn appropriate(v)Teachers will demonstrate

handling of instruments, how toinstrumental techniques and will

achieve the best, most accurate andprovide a safe environment for 

appropriate sound as possible/asexperiments with sound.

required and will develop the 

confidence to experiment with sound.

______________________________________________________________________________

  (vi)When involved in a composition(vi)A variety of compositional formulae 

students will make informed choiceswill be taught through dance,

on which form to adopt and how bestlistening, playing instruments and

to record the work.singing.

______________________________________________________________________________

  (vii)Compositions will be recorded using(vii)Resources and information

conventional or graphic notation,needed for recording compositions 

tape recorders, videos, computer will be provided.

programs and, in some instances,

written accounts.

______________________________________________________________________________

  (viii)Students will develop an(viii)Students will be exposed to a

understanding and tolerance (ifvariety of styles through experiences

not an admiration) for other of world music, music for different

peoples and cultures throughpurposes and music in its historical

listening to, playing, acting,context.

moving to and performing their

music.

______________________________________________________________________________

Music staff have high expectations of Hong Kong children.

Skills and knowledge are emphasised to facilitate high standards of 

performance,  composition, listening and appraising.

9.5EVALUATION APPROACHES

In order to implement the guidelines in schools it is necessary for the 

following.

(i)The provision of a purpose built music room to:

provide storage for music resources.

allow children access to a large variety of instruments.

provide sufficient space for movement and dance.

minimise noise pollution throughout the school.

(ii)The provision of a necessary variety of good quality equipment, for 

example:

tuned and untuned percussion;

a variety of orchestral instruments;

audio-visual equipment, compact discs, cassettes and music videos;

reference books relating to music for students and teachers;

a wide variety of musical scores; and

access to I.T. hardware: musical software.

iii)Sufficient  time  should  be  allocated  to cover  the  full  breadth  of the  music curriculum.    A   minimum  of  one  hour  per  week  should   be  devoted   to curriculum music.

(iv)A qualified music coordinator should be employed in each school to:

develop a music policy and curriculum for the school;

oversee the implementation of that curriculum throughout the school;

support class teachers;

organize peripatetic instrumental tuition within the school; and

encourage extra-curricular musical activities.
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10.0PHYSICAL EDUCATION

At Key Stages 1 to 4.

Physical education is an unique curriculum area because  it  addresses  the  

combined physical,  emotional,  intellectual and social development of the 

student.  It is  the  only subject  area that addresses the physical needs of the whole person.  Physical  education contributes  to  the overall education of young people by helping them to  lead  full  and valuable  lives  through  engaging  in purposeful physical  activity.   This  will  help  to promote  a balanced  and  healthy lifestyle that can be  continued  well  after  full  

time education.

10.1KEY PRINCIPLES

to  develop  an  appreciation  of the different  values  and  attitudes  to  

physical activity by varied social and cultural groups;

to  assist  the  optimum  balanced  growth  of  each  individual  student, by the development of their physical potential;

to  assist  in  the  development  of initiative,  positive  attitudes  and  a sense  of responsible behaviour when working towards individual and group 

goals;

to  provide purposeful, challenging and enjoyable experience in a wide range  of physical activities within the context of Hong Kong;

to encourage the appropriate use of leisure time both within school and 

beyond;

to develop  aesthetic  and  artistic  understanding   through   participation in movement and develop critical appreciation skills in the role of spectator;and

to  endeavour  to provide equal opportunity for all students  within  the  

physical education curriculum.

10.2VALUES AND ATTITUDES

to promote self-esteem through good practice and differentiation;

to  encourage a healthy and positive approach towards  co-operation, teamwork and competition;

to value all individuals regardless of gender, race or disability;

to  instil  respect and a sense of responsibility towards the care of personaland communal equipment and facilities;

to  instil  a consciousness of the importance of safety in all  aspects  of  

physical activity;

to raise awareness of individual responsibility for personal hygiene; and

to engender the confidence, knowledge and ability to participate in community sport and recreation.

10.3CURRICULUM CONTENT

A.Physical   education  should involve students in  the  continuous  process  of planning,  performing and evaluating.  This applies to all areas to

activity.  The greatest  emphasis  should be placed on the actual performance aspect  of  the subject.  The following requirements apply to the teaching of physical education across all key stages.

(i)To promote  physical activity and healthy lifestyles, students  should  be

taught:

a.to be physically active;

b.to  adopt the best possible posture and the appropriate use  of  the body;

c.to   engage   in  activities  that   develop   cardiovascular   health, 

flexibility, muscular strength and endurance;

d.the  increasing  need for personal hygiene in relation  to  vigorous 

physical activity.

(ii)To ensure safe practice, students should be taught:

a.to respond readily to instructions;

b.to recognise and follow relevant rules, laws, codes, etiquette  and safety 

procedures for different activities or events, in practice and during 

competition;

c.about the safety risks of wearing inappropriate clothing, footwear and   

jewellery,   and  why  particular   clothing,   footwear   and protection are worn for different activities;

d.how to lift, carry, place and use equipment safely;

e.to warm up for and recover from exercise.

After Dearing (1995) 

All schools can deliver the subject areas of the National Curriculum, (apart 

from swimming)  although  the subjects offered may vary according  to  the  

facilities available to individual schools.

B.Primary - Key Stage 1

In  each year of the key stage, students should be taught three areas  of  

activity: Games,   Gymnastic   activities   and   Dance,   using   indoor   

and    outdoor environments  where  appropriate.   In  addition, schools  

may  choose  to  teach Swimming in Key Stage 1 using the programme of study 

set out in Key Stage 2.

Through the key stage, students should be taught:

about the changes that occur to their bodies as they exercise;

to recognise the short-term effects of exercise on the body.

C.Primary - Key Stage 2

Students  should  be  taught six areas of activity.  During each year  of  thekey stage  students should be taught Games, Gymnastic Activities and  Dance. 

At points  during  the  key  stage  students  should  be  taught  Athletic   

Activities, Outdoor and Adventurous Activities and, unless they have 

already  completed in  the programme of study for Swimming during Key Stage 1,Swimming.   If aspects  of  the  swimming  programme have been taught  during Key  stage  1, students should be taught the Key Stage 2 Swimming programme 

starting at  the appropriate point.

Throughout the key stage, students should be taught:

how  to  sustain energetic activity over appropriate periods of  time  in  a 

range of physical activities;

the short-term effects of exercise on the body.

N.B.Swimming   -  at  present  one  school  accommodates  the   teaching   of swimming.   It  is  hoped  that it can be offered to  more  schools  in  the 

future.

D.Secondary - Key Stage 3

Students  should be taught Games, at least one other full area of  activity  

(Units A  +  B), and at least two additional half areas of activity (Unit A)  taken  from different  areas.   At  least  one  half area of activity  (Unit  A)  must  be  either Gymnastic  Activities  or Dance.  Games should be taught in each year  of  the key stage.  (See National Curriculum Programme of Study for Key Stage 3).

Throughout  the  key stage, students should be given opportunities to  engage in health-promoting  physical activity, where possible within the local  

community.  They should be taught:

how to prepare for particular activities and to recover afterwards;

the  short-term  and  long-term effects of exercise  on  the  various  body 

systems;

the role of exercise in establishing and maintaining health.

E.Secondary - Key Stage 4

Students  should be taught a minimum of two different activities; at least oneof the  two  activities  chose should be a game.  All aspects of  the  

programme  of study  relating  to the appropriate area must be taught for eachactivity,  even  if both are drawn from the same area.

Throughout the key stage, students should be given opportunities to 

participate in  frequent  physical activity conductive to a healthy lifestyle.They  should  be taught:

to   plan,   undertake  and  evaluate  a  safe   health-promoting   exercise 

programme;

to show understanding of the principles involved.

In  addition  the  school  for Special  Educational  Needs  also  offers  an 

individual   approach,  encompassing  some  of  the  above  as   well   as 

physiotherapy for physically disabled students.

10.4LEARNING        AND        TEACHING       ASSOCIATED        WITH       THESUBJECT/CURRICULUM AREA

(i)Throughout  each  Key  Stage the teaching and  learning  processes  in  

physical education   are  focussed  on  sound  planning,  preparation,   

performance   and evaluation.

(ii)The following needs are required to achieve the �key principles‘:

the recognition of mixed abilities through differentiation and  appropriate 

progression;  

the  setting  of  tasks which are achievable, flexible  and  which  promote 

group cohesion, individual responsibility and self-esteem;

the provision of both competitive and non-competitive situations; and

the encouragement of independent learning within a safe, learner friendly 

environment, employing both skill-related and thematic approaches.

10.5EVALUATION APPROACHES

The  group  suggests that the policies defined may be evaluated by using  the  following criteria.

Social  criteria  can be subjectively evaluated by subject specialists and  

or  class teachers  as a continuing process and as a normal part of the  

physical  education curriculum.

Some  performance criteria can be objectively measured and students  should  

be involved in the process of self-evaluation.

Teacher  evaluation  is an ongoing process which includes both self-assessmentand external appraisal.

The policy should contain statements about the following:

the nature of the curriculum area;

links between policy and the National Curriculum orders;

resources; and

lesson management, with particular attention to safety, differentiation and  

equal opportunities.

KEY STAGE 3 PROGRAMME OF STUDY

Students should be taught Games, at least one other full area of activity 

(Units A+B), and at least two additional  half areas of activity (Unit A) 

taken from different areas of activity.  At least one half  area of  activity (Unit A) must be either Gymnastic Activities or Dance.  Games should be taughtin  each year of the key stage.

Throughout  the  key  stage,  students  should be given  opportunities  to  

engage  in  health-promoting physical activity, where possible within the 

local community.  They should be taught:

how to prepare for particular activities and to recover afterwards;

the short-term and long-term effects of exercise on the various body systems;

the role of exercise in establishing and maintaining health.

AREAS OF ACTIVITY

Students should be taught:

1.Gamesa.a variety of competitive team and individual games,

working from small-sided and modified versions to

the recognised form, covering the following types 

-invasion, e.g. hockey, rugby, striking/fielding,

e.g. cricket, net/wall, e.g. badminton, volleyball;

b.to extend the skills and principles learned in earlier

years to develop techniques, tactics and strategies

applicable to a variety of games;

c.the rules, laws and scoring systems specific to

different games.

2.Gymnastic activities

_______________

a.to refine and increase their range of gymnastic actions,

involving:

balancing skills, including the ability to

move fluently into and out of balance;

twisting and turning;

travelling by stepping and rolling;

flight, e.g. travelling through the air from the

     UNIT Afloor or apparatus, concentrating on elevation,

body shape and direction;

b.to refine a series of gymnastic actions into increasingly

complex sequences, working alone and with others,

that include variety, contrast and repetition, using

both the floor and apparatus;

c.the factors that influence quality in gymnastic

performances, including extension, body tension and

_______________clarity of body shape;

Students should be taught:

_______________

d.to refine, through practice, their range of increasingly

advanced gymnastic actions, involving:

sliding, spinning and wheeling;

     UNIT B

swinging, circling, lifting and lowering

the body;

e.to develop, refine and evaluate a series of actions,

_______________with or without contact with others. 

3.Dance

_______________

a.to perform dances, showing control and sensitivity to

the music and the style of the dance;

     UNIT Ab.to perform dances, including set dances, from different

traditions from the British Isles and elsewhere;

c.to describe, analyse and interpret dances,

_______________recognsing differences;

_______________

d.to perform further dances, showing control and

sensitivity to the music and the style of the dance;

     UNIT Be.to support their own dance compositions with

descriptions of their intentions and outcomes;

f.to describe, analyse and interpret dances, recognising

aspects of production and cultural/historical

_______________contexts.  

4.Athletic activities

_______________

a.to apply the techniques, skills and competition rules

specific to at least one running, one jumping and one

throwing event;

b.the effects of taking part in a sustained event,

     UNIT Acompared with those of a more explosive nature,

e.g. 1500 metres compared with 100 metres;

c.to apply the relevant mechanical principles

_______________underpinning performance;

_______________

d.to apply and extend their techniques and skills to

other events;

      UNIT B

e.to take part in competitions and refine their 

_______________performances. 

Students should be taught:

5.Outdoor and 

adventurous

activities

_______________

a.to perform one or more outdoor and adventurous

activities, either on or off the school site;

b.to apply the techniques and skills specific to the

     UNIT Aactivity or activities undertaken;

c.to plan and review the activity or activities 

_______________undertaken;   

_______________

d.to perform at least one other outdoor and 

adventurous activity, including, where possible, 

offsite work in unfamiliar environments;

     UNIT B

e.a variety of roles in each activity, including 

_______________leading, being led and sharing. 

6.Swimming

_______________

a.two recognised strokes, one on the front and one

on the back;

     UNIT Ab.a variety of water-based activities, e.g. personal

survival, games, synchronised swimming;

c.to apply and evaluate the principals and practice of

_______________rescue and resuscitation in water-based activities;

_______________

d.two further recognised strokes;

     UNIT B

_______________e.to apply techniques for starting, turning and finishing.
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11.0PSYCHOLOGY

Psychology is the scientific study of mental processes and behaviour.  It 

provides a  framework in which our students develop a sense of identity and 

academic discipline.

11.1KEY PRINCIPLES

As teachers of psychology we endeavour to promote critical awareness and 

appreciation of  the  individual  and  of society.  From this it  follows  

that  students  of  Psychology should

have a general knowledge of psychological concepts, theories, research  

findings and applications.

develop  an awareness of the range and limitations of psychological  theory  

and practice.

explore  and  understand  the relationship  between  psychological  findings  and everyday life.

develop the necessary skills of communication and numeracy.

utilise their ability to plan, analyse and report empirical studies.

Above all we aim to help students prepare for adult life.  In achieving these

aims, the study of psychology will have a wider educational value.  It will

enhance other areas of the curriculum.

provide a training of the mind in academic disciplines.

offer the practice in study techniques for examinations in other subjects and psychology.

widen career opportunities to embrace both the sciences and arts.

11.2VALUES AND ATTITUDES

Psychology endorses English Schools Foundation  whole  school  policies on   

equal opportunities and all students are entitled to achieve progress in 

psychology irrespective of race, gender and disabilities.  The fostering of 

self-esteem underpins both the scheme of work and the teaching and learning 

styles used to  implement  the  programme  of study.  From this it follow 

that student of psychology are encouraged 

to explore their own values and sensitivity in respect to the belief, motives and behaviour of all individuals, societies, religions, cultures and countriesas  well as their own.

to apply their developing  critical  awareness  of  psychological   findings  in evaluating of the roles of women, government and the media etc.

to  develop and sustain an active interest in all aspects of psychological 

research and it application to everyday life.

to foster a commitment to success and a positive recognition of the

achievements of others.

to speak and act with conviction and confidence when their own ethical and 

moral principles meet with sustained criticism.   

11.3CURRICULUM CONTENT

Psychology  is a programme of study on offer in 3 of the 5 English Schools  

Foundation secondary  schools.  At GCSE standard, it is open to all students 

and at �A‘  and  �A/S‘ levels it continues with it‘s open door policy with 

the proviso that the students who  opt to  follow the course have achieved 

sufficient GCSE C grade or above passes for  entry into a year 12 �A‘ level 

stream.

The  GCSE  programme of study follows with MEG syllabus whilst the �A‘  and  

�A/S‘ students  follow the syllabus of the Oxford and Cambridge Board.  The 

module  offered by  these  boards best suit the needs of our international 

community and are  not  anglo-centric in approach but focus more on the on 

skills and application than context.

For the most part, psychology is recursive rather than linear in progression  and reinforcement  of  skills, knowledge and conceptual understanding is  

achieved  through the  study  and  evaluation  of 24 compulsory key 

psychological  papers  at  �A/S‘  level covering 8 perspectives of Psychology in include

cognitive

social interaction

developmental

social cognition

abnormal

physiological

comparative

culture and identity  

and at �A‘ level the application of the learning is applied to 2 of the 

following areas

Psychology and education

Psychology and health

Psychology and the environment

Psychology and organisations

Throughout the programmes of study the themes of methodology, perspectives 

and ethics should inform all aspects of the students progress and the course.

11.4LEARNING        AND        TEACHING       ASSOCIATED        WITH      THE SUBJECT/CURRICULUM AREA

Effective  learning  will  take place with the acquisition of  specialist  

skills  and  an increasing depth of knowledge and conceptual understanding.

The skills are diverse and numerous to include

independent research based on task and curiosity

critical analysis

development of testing procedures

hypothesising

application to new and unfamiliar situations

scientific

data analysis

organisation and presentation of findings

construction/evaluation of a coherent and logical argument

computer literacy

Effective teaching takes place when resources, methods and tasks are geared 

to the needs of the individual student and the learning environment enables 

the student to explore confidently the routes to his/her own learning.

The  teaching of psychology endeavours to challenge the student to reach  

full  potential by   creating   through  varied  and  stimulating  approaches and   styles   a   classroom atmosphere  that  allows  the  student  to 

access  his/her  own  learning,  confident  that mistakes  can and will be 

made in the path to understanding.  The methods currently in practice include

teacher presentation

teacher intervention in independent and group learning

collaborative group activities

research and individual investigation assignments

peer support

pair work

the effective use of audio-visual and other stimulus materials

Resources

In  the  spirit  of the values and practices outlines above the teachers  of  psychology  in English  Schools  Foundation schools have decided that the 

sharing of  resources  would benefit not only the students, teachers but also the demands of resourcing a new course.  Resources for this subject now 

include

textbooks

students information sheets for each key study and �A‘ level modules

task sheets

evaluation sheets

photographs and pictures

films and video

OHP materials

periodicals and magazines

visiting speakers

11.5EVALUATION APPROACHES

This  is the province of the individual schools and their interpretation of  

the  guidelines and   regulations  laid  down  by  the  examination  boards.  Student  key  studies   and coursework  evaluation sheets are common to all 

schools and follow the  procedures  of the  examination  boards.  Coursework 

moderation between schools is now  a  common practice and standards are 

established through this interaction. 

Inter school links have been forged and we aim  to foster the positive 

relationship amongst the schools by regular meetings, a further sharing  of  

resources, ideas and classroom methodology and the annual year 12/13 

conference.
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12.0RELIGIOUS EDUCATION

At Key Stages 3 and 4.

12.1KEY PRINCIPLES

Religious education aims to:

develop  an  appreciation that there are different ways of seeing  the  world and those in it;

raise awareness that there is a spiritual dimension to life;

develop an understanding that people‘s belief have a bearing on the way they 

live their lives; and 

develop  the  ability  to evaluate issues arising from the study  of religionusing evidence and argument.

12.2VALUES AND ATTITUDES

The learning and teaching of religious education should promote:

the value of all individuals;

respect for others‘ belief; and

tolerance of religious codes of practice.

12.3CURRICULUM CONTENT

See attainment targets and statements of attainment on Page 54.

12.4LEARNING        AND        TEACHING       ASSOCIATED        WITH      THE SUBJECT/CURRICULUM AREA

As  is  common  with  many  subjects, religious  education  employs  a  wide  range  of learning and teaching approaches.  This variety helps to ensure thateach student  excels in some way in this area of the curriculum.

The approaches adopted are:

discussion;

role play;

drama;

art;

music;

creative writing; and

factual writing.

12.5EVALUATION APPROACHES

Page 70
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13.0SCIENCE

At Key Stages 1 to 4.

13.1KEY PRINCIPLES

(i)Science may  be described as the exploration of natural phenomena in order to gain knowledge and understanding.

(ii)Science provides knowledge and skills to enable the individual to:

respond positively to everyday life in a society permeated by science and 

technology;

make  a positive contribution to society: as workers and  citizens  having an informed opinion; and

pursue scientific interests at a higher level.

(iii)Scientists  are  needed  for future employment and  the  further 

development  of society.

(iv)Science is an integral part of world culture and heritage and its 

influence on  the quality of life is profound.

(v)Science fosters respect for the whole environment.

(vi)Scientific  literacy  is essential as the world  becomes  more  

scientifically orientated.

(vii)The study of science has significance for students in terms of intrinsic interest.

13.2VALUES AND ATTITUDES

Science encourages the development of many attitudes which are relevant  to  

life.   In addition, the following are actively promoted:

co-operation;confidence;

critical evaluation;curiosity;

enthusiasm;equality of opportunity;

independence of thought;perseverance;

pride in work;respect for evidence;

respect of others;responsibility;

sensitivity;tolerance; and

trust;willingness to review ideas.

At  Key Stages 1 and 2 these values and attitudes are promoted within all 

areas  of  the curriculum.  However through the teaching of science at these 

levels those in italics are given particular emphasis.

13.3CURRICULUM CONTENT

All ESF schools follow the programmes of study as detailed in the National 

Curriculum 1995  Revised Orders (England and Wales).  Each school uses the 

curriculum as a  basis for its schemes of work; making appropriate use of 

local resources.

A  range  of  externally  validated  examination courses  is  available  at  

Key  Stage  4.  Students in Years 12 and 13 also have access to a variety of 

science based courses.

13.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THE SUBJECT/CURRICULUM AREA

(i)Learning in science in all stages means that students by  means of an 

investigative approach are:

developing the skills of imaginative and disciplined scientific enquiry 

including:

-systematic observation, measurement and recording;

-making and testing hypotheses;

-planning  and carrying out investigations competently and  safety; and

-drawing inferences from evidence.

acquiring  an understanding of key scientific concepts that  enables  them to be used in unfamiliar situations;

learning  to  appreciate the powerful but provisional nature  of  scientific 

explanation  and  the processes by which models are created,  tested  and 

modified in the light of evidence;

studying the practical applications of science and how these are changing the nature of society and the economy;

exploring  some  of  the moral dilemmas that  scientific  discoveries  and 

technological developments can cause;

learning    to    co-operate,   identify   goals   and    develop    skills   in communicating information and ideas;

learning to demonstrate responsible attitudes towards safety and to  show a 

respect for living things and the physical environment; and

experiencing a satisfactory continuum throughout the curriculum.

Effective   science  teaching  relies  upon  the  provision  of  sufficient   suitable resources,  such  as  equipment,  staffing, INSET  and  an  

appropriate  learning environment.

(ii)Teaching in science should involve:

clear accurate exposition;

an awareness of the position of science within the whole curriculum;

a  well  structured  range  of  individual,  small  group  and  whole  class 

activities appropriate to the science being taught;

opportunities  for the students to think and operate scientifically  and  for them to plan, carry out and evaluate investigations;

the teaching of practical skills;

encouraging  students to apply their developing scientific knowledge  and 

skills to unfamiliar contexts and to consider the impact of science on  the

world in which they live; and

the development of self motivation and independent learning.

Instrumental in the delivery of good quality science teaching is the

provision of a  safe  working  environment as laid down by  standard  

guidelines,  a realistic teacher-student ratio, and appropriate support 

for the non-specialist teacher.

13.5EVALUATION APPROACHES

(i)Regular review of the resources needed to deliver the Entitlement 

Curriculum.

(ii)Monitoring of students progress through:

assessment of work;

discussion;

observation;

topic testing; and

formal examination.

(iii)Student feedback via

self assessment; and

discussion.

(iv)Staff feedback via

personal reflection;

discussion; and

teacher appraisal.

(v)Departmental review and planning.

(vi)School based staff review and planning.

(vii)Other indicators to include:

external examination results (where applicable);

visits by ESF Education Officers; and

‘HMI/OFSTED� - type visits.
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14.0TECHNOLOGY(Section to be discussed with Primary and Secondary Technology 

Group)

At Key Stages 1 to 4.

14.1KEY PRINCIPLES

(i)Technology is the creative application of knowledge, skills and 

understanding to designing and making good quality products.  This curriculum area is making an increasing  impact  on  all aspects of our lives.  Children are  naturally  curious about  the things around them and how they work.  

Design and  technology  can make an invaluable contribution to their 

understanding of how our people  made world functions.

(ii)Experience of design and technology is an entitlement for all students, 

from  age 5  to  16, and is essential to enable them to reach their full 

potential.   It  should encompass  activities  of  equal relevance to both 

sexes and  should  provide  the experience of working in a balanced range 

of contexts.

(iii)Technology is a broader concept than a subject in the curriculum as it 

has many cross curricular elements:

the ability to evaluate the purposes, processes and products of technology;

the ability to use the products of technological activity appropriately  and

effectively; and

the promotion of critical awareness of the role and effects of  technology on cultures and societies.

(iv)Within  the  ESF curriculum the aim is to increase students‘ awareness of

their technological  environment, as  well as to develop the attitudes and 

skills necessary for them to be able to function with  confidence  

in an increasingly complex technological world.

14.2VALUES AND ATTITUDES

We would wish to develop the following attitudes and values in our students:

An enquiring mindto observe and question products and situations around them.

Responsibilityfor themselves and other members of their team.

Self-disciplineto organise and work to a fixed timetable.

Perseveranceto   follow  their  activity  through to a conclusion in spite 

of problems.

Flexibility to change and modify their plans and methods whenever the  need 

arises.

Co-operationwith  others so that every student in a group  plays a productive part in the process.

Conservationof all resources to achieve maximum utilisation.

Sense of achievementin the work that is completed, how it looks and functions and  the way it was realised.

Safety awarenessto  understand  the  need  for safety and hygiene  in  all  

areas  of work.

Sensitivityto human and environmental issues and an awareness of their own 

potential role and effect in the outside world.

(ii)As  their  knowledge  and  skills  increase all  students  will  develop  a  positive attitude  and  a confidence in their own ability to provide  

effective  solutions  to technological problems.

14.3CURRICULUM CONTENT

(i)It is important that students receive an input from all areas of 

technology. They should  have  opportunities  for  working with a full range  of  materials  and  in contexts  appropriate to their level and first hand 

experience.  In Key Stage  4  it seems  appropriate  for  students to 

specialise with  materials  and  contexts  that match their interests.  An 

appropriate course might include:

construction materials;

food;

textiles;

electronics;

graphics; and

control and CAD/CAM.

(ii)The   twelve  threads  of  technological  capability.   The  following   

diagram represents  essential  features  of  the  design  and  technology  

curriculum, and relates them to the National Curriculum attainment targets  

as  defined  in  the NCC recommendations in September 1993 (Sir Ron Dearing).

(iii)There  is concern within ESF secondary schools about the development of  short courses and combined courses in design technology.  Experience  of 

�Technology‘ at Key Stage 4 has demonstrated that if students are exposed to 

too broad a scheme of work that they fail to develop the self assurance 

necessary for technological capability.

14.4LEARNING        AND        TEACHING       ASSOCIATED        WITH       THE

SUBJECT/CURRICULUM AREA

At Key Stages 1 and 2.

(i)Through  the programmes of study, the children should, in their  progress  from P1  to P6, develop a range of skills, knowledge and understanding  that  enables them  to  appreciate  the  role  of  design  and  technology  in  the  world  today.  Teachers  should  ensure  that  children are familiar with  

the  design  and  make process and that they are taught the relevant skills 

to develop their  technological capabilities.    The   design  and  making  

tasks  selected  should  draw  on   the children‘s   prior  knowledge,  

experience and interest in order to beboth manageable and motivating. Groups 

of mixed gender, race and  ability  should be actively  encouraged as a means

of developing not only  co-operative  skills, but also consideration and 

respect for others.

(ii)Developing self esteem. The design and making tasks should be challenging but lie within the existing capabilities of the children, so that they all 

have an equal opportunity of achieving a successful outcome.

(iii)Quality.Quality will be best achieved by prior planning and discussion,  agreement  on  the  standard  of  work required and easy access to a range of good quality materials.

(iv)Effective learning/teaching.Learning experiences for children should be 

appropriately  planned and matched to their  needs.  Children  will  learn 

effectively in a  classroom  in which the organisation and management changes to meet the specific demands of different tasks.

(v)Evaluation.The teacher will encourage the children to evaluate their  work at all stages of the designing and making  process  ... ”Is that the best way to join, does it work well, can I make it look more attractive?•

(vi)Assessment.Any  formal assessment will be carried out  in  line with  the recommendations of the ESF working party on assessment procedures.  

(vii)Classroom organisation and management strategies.

Classroom  organisation for design and technology will take account of the 

following factors:

Planning realistic projects.

Making   decisions  about  time  allocation  and  the  standard   of   work 

expected.

The appropriate grouping of children.

Organisation of class routine so that the demands of the design and make task can be fully met.

Positioning and organisation of work areas in the classroom.

Provision of appropriate tools and a range of good quality materials.

Ensuring good standards of safety and hygiene.

Providing adequate supervision.

At Key Stages 3 and 4.

(i)Technological capability will be fostered by providing technological 

activity  as an integral part of the school curriculum.

(ii)Technological  activity has a particular meaning in the context of this  

document and  of  the  National Curriculum.  It transcends  traditional  

subject  boundaries because  the  need is not merely to teach students more 

skills but to offer them opportunities to practise, develop and demonstrate  

technological  capability  in contexts  which demand that they draw on a wide range of resources  and  skills taken from their whole experience.

(iii)Design and technology describes a way of working in which students 

investigate a  need  or respond to an opportunity to make or modify something.They use their knowledge and understanding to devise a method or a solution,  realise it practically and evaluate the end product and decisions taken duringthe  process.  Design and technology  draws  on knowledge and skills from  

many other subjects;  in  particular it is closely associated with science,  

to which it also contributes.

(iv)Technological  activity  demands that students have access while  working on  a particular problem to a wide range of physical resources so that they 

are able  to make  genuine choices.  It demands that they can make use of  

extensive blocks of time so that they can make their own  choices  about  

allocating  the  time effectively.   Students  will  work  individually, in 

pairs  or  in  groups.   Within groups  individuals  should  contribute  a 

range of interests  and  abilities  to  the problem,  because  an essential

part of technological capability is being able to work effectively alongside 

others.

(v)It is  essential  that the problems being tackled  within a technological  activity should  have  real meaning for the students, they should be set in 

contexts  with which the students are familiar.

(vi)The   National  Curriculum  identifies  four  essential  stages   in   

technological activity:   identifying  a  need,  designing  a  solution,  

making  a  solution   and evaluating  the  results.   These  stages  are used to  provide  a  framework  for assessment through the two attainment targets 

for design and technology.

(vii)It  is  important that we are clear about the nature of these tasks.   

They  do  not represent  the sum total of the technological curriculum.  

Students  will  develop skills  appropriate to the tasks set in lessons 

throughout the curriculum, and  this includes  lessons  that  will doubtless 

continue to be known by  their traditional subject titles.

(viii)Technological  activity  reflects  an understanding that for  students  to  become truly technologically capable they must be able to demonstrate the application of skills  learned,  in  contexts  that are realistic  and  which  demand  the  drawing together of ideas from across the whole curriculum.

14.5EVALUATION APPROACHES

At Key Stages 1 and 2.

The principal and technology coordinator will monitor the value and 

development of the programme by whatever formal and informal means are deemed suitable.  There will be an annual review of the design technology policy 

document.  

At Key Stages 3 and 4.

Three  aspects of recording are identified as being essential components of 

any  system used to monitor the technology curriculum in schools. 

There is a need for a mapping process which enables the school to be sure thatthe activities and tasks set within the technology courses cover the 

programmes of study adequately.

There  is  a need to monitor the experiences of each student to make  sure  

that they  have  been  exposed to a wide variety of tasks,  working materials,group situations etc.

The progress and achievement of each student needs to be recorded against the statements of attainment in the national curriculum (and any others that the 

school determines should supplement the statutory ones).

Any recording system should take account of the following key factors.

(i)The  systems, at each of the three stages must be easy to administer so 

that  they have  a credibility with the teachers.  As soon as the recording 

process  becomes cumbersome  and time consuming, teachers will rightly claim 

that the  recording is detracting from teaching time.

(ii)Each  stage  of  the  recording process needs to  be  carefully  designed  for  the audience  for  whom  it is intended.  Clearly the first stage  of  

mapping  has  an exclusively  teacher  audience,  monitoring experience  and  recording  progress need  to  be  reported  to teachers, parents and  the  

students  themselves.   It  is important that the different audiences can 

make use of the same data without  its having to be collected twice or 

transcribed into a different format.

(iii)All  methods of monitoring and recording should take account of the  

probability that  we shall automate the writing of reports through comment 

banks held on  a computer  database.   (SIMS  has  promised  that  editable 

 databanks  linked  to National  Curriculum  will be made available and that 

they can be read  into  the machine through an OMR machine).  It is important that adoption of automation later will not require a redesign of the system.

(iv)It  is  very  desirable  for all ESF schools to adopt a  common  system,  and  for continuity to be maintained from primary to secondary.

(v)All assessment should be criterion referenced and there should be no

component which is norm-referenced.

(vi)Mechanisms   for   monitoring   and  recording   should   involve   the   students wherever possible.  This should serve the purpose of encouraging the students to take greater responsibility for their own progress.

C.OTHER CURRICULUM AREAS

===========================================================================

THE CONTRIBUTIONS OF SUBJECTS AND OTHER CURRICULUM AREAS TO 

THE ESF ENTITLEMENT CURRICULUM FRAMEWORK 5-18: IN PURSUIT OF EXCELLENCE

October, 1995.

(source Shambles Internet Web Site)

---------------------------------------------------------------------------

1.0CAREERS AND TERTIARY EDUCATION COUNSELLING

At Key Stages 3 and 4 and Post 16

1.1KEY PRINCIPLES

(i)Careers  is  a  cross  curriculum theme rather than a  subject  in  its  

own  right.  Certain  aspects require specialist delivery.  Careers provide  

entitlement  within and  beyond  the  constraints of the formal  curriculum.  Support  and guidance must be available at times when students are best able 

to use it.

(ii)This curriculum area aims to:

develop  self-awareness: qualities, attitudes, values,  abilities,  strengths, limitations, potential and needs;

promote awareness of educational, training and career opportunities;

help students make informed decisions with respect to continuing education andtraining and about career paths; and

develop qualities and skills which enable students to adjust to  and  cope 

with  the  transition  to new roles and new  situations  e.g.  self-reliance, flexibility, decision-making, problem-solving.

1.2VALUES AND ATTITUDES

Careers education should broaden horizons for all young people and extend 

their  views about work, education and themselves.  Careers education should 

promote:

a  feeling  of personal worth irrespective of academic  achievement  and  

career path;

a sense that career direction is  not fixed and  linear  but  rather  a  

circle of opportunity at each level;

in students a sense of personal responsibility for their own subject  choice  and career direction; 

an open  mindedness and flexibility of attitude in parents to  the  full

range of educational and career opportunities available to their children; and

an  awareness that all educational opportunity and the full range of career  

paths are available to all students irrespective of gender, race or culture.

1.3CURRICULUM CONTEXT

(i)Careers  education  is particularly concerned with the acquisition  of  

knowledge and the development of attitudes and skills which have relevance 

for the  future.  In the later years it will focus on helping young people to prepare for living  and working  as  autonomous and responsible adults, 

enabled to  react  positively  to economic and social change.

(ii)Each student should be entitled to the following.

An  impartial,  non- directive and individual careers  counselling  session 

geared towards establishing a personal action plan.

An  impartial,  non-directive  and  individual  tertiary  education  session 

leading to a personal action plan.

A planned programme of careers education which includes the  following

elements:

access to information

-careers  and  tertiary education resource centre  literature,  videos and 

computers with software; and

-outside agencies, a range of specialist contacts for both local and overseas opportunities.

access to individual guidance

-a specialist should be available at times of  the  day  when  the students   have   time  for  consultation,  especially  breaks  and lunchtime.

experience of work

-a period of work experience;

-acquisition of job seeking skills:  letters  of  application, form filing,   CVs,   telephone  skills,  interviews,   self   presentation, sourcing jobs; 

and

-job  related  skills:  exploring the  world  of  work,  interpersonal 

relationships,  punctuality,  professionalism, time   management, evaluation.

recording achievement and planning for the future

-regular and development review of the personal action  plan  by students and staff towards decisions made at transition; and

-encouragement  of  students to take responsibility  for  their  own learning and career planning.

opportunities to develop relevant transferable life skills

Exercises in:decision making,self awareness,

self appraisal,self esteem,

team work,differentiation,

budgeting,coping strategies,

information gathering.

(iii)To  enable the school to provide effective careers education each school should have:

a designated careers department;

a   careers   and   tertiary  educator  coordinator  who  is  head  of  the 

department;

a place in school middle management meetings;

an appropriate and adequate time allowance;

an annual careers budget;

secretarial support;

a  careers  area  with counselling room and  space  for  a  comprehensive 

careers library; and

entitlement to local and overseas careers INSET.

(iv)The head of careers and tertiary education should be responsible for:

designing,  planning, implementing and reviewing the  careers  education and 

guidance programme within and beyond the curriculum;

providing careers and tertiary education information;

analysing the destination of students;

undertaking individual guidance interviews and small group work;

consultation  with  parents  on  both on  individual  and  group  basis,  to 

provide information and discuss problems;

liaising with outside agencies and institutions to ensure that students have 

access to as wide a range of information as possible;

contributing   to  the  planning  and  provision  of  careers  and  tertiary 

education conventions and exhibitions;

advising on school/community links such as work experience;

liaising  with other careers and tertiary councillors to ensure updating  of 

knowledge and skills and help promote the sharing of ideas and resources; and

the  management of the careers secretary to  update and maintain the careers 

library and tertiary education resources.    

1.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THESUBJECT/CURRICULUM AREA

Careers  and  counselling  are  delivered as a cross curriculum  theme,  as

part  of  the pastoral/tutorial programme and by the careers department.  

Approaches include:

planned PSE programmes of student self development;

transition  programmes  in  Years  9, 11,  12,  13  including  appropriate 

parent information evenings;

work experience in Year 12;

outside speakers (subject and institution specific);

accessing visiting �college fairs‘;

individual counselling of students and parents;

use of the careers library and resources;

information technology e.g. Kudos, JIIGCAL, ECCTIS, Collage explorer;

use  of  outside  agencies  e.g.  IIE,  Review,  Kaplan,  British  Counsel,  

Study Australia, Hampshire Careers Service; and

developing a personal action plan.

1.5EVALUATION APPROACHES

(i)Careers  co-ordinators‘  personal  evaluation  reflection on  performance

and methods of implementation.

(ii)Feedback from students through:

-individual interviews;

-tracking of students‘ progress;

-surveys  of  students  opinions about the  careers  and  tertiary  education guidance programme; and

-analysis of student destinations.

(iii)Feedback   from   other  involved  staff  through  regular meetings to   review  materials and processes.

(iv)Feedback from parents through:

-individual consultation sessions;

-surveys; and

-regular information and discussion sessions with parental groups.

(v)Across the ESF there should be regular review meetings of the ESF Careers and Tertiary  Education Councillors‘ Group for the purpose of sharing  experiences, ideas and resources and for updating and improving knowledge and skills.
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2.0INFORMATION TECHNOLOGY

At Key Stages 1 to 4.

2.1KEY PRINCIPLES

(i)information technology is a cross curricular area in both primary and  

secondary school;

(ii)information technology should enhance learning in all curriculum areas.

(iii)All   students   should   be  given  the  opportunity   to   

progressively   develop information technology capability.

(iv)information  technology  (IT)  capability  is characterised  by  an  

ability  to  use effectively  IT  tools  and information sources to  analyse, process  and  present information, and to model, measure and control external events.  This involves:

using information sources and IT tools to solve problems;

using  IT  tools and information sources, such as computer  systems  and 

software packages, to support learning in variety of contexts;

understanding the implications of IT for working life and society.

(v)Students should be given opportunities, where appropriate, to develop and 

apply their IT capability in their study of National Curriculum subjects.

2.2VALUES AND ATTITUDES

(i)In developing their ability to use information technology students should:

be able to decide when it is appropriate to use information technology;

develop confidence and satisfaction in the use of information technology;

broaden  their  understanding  of  the effects of  the  use  of  information 

technology; and

become familiar with information technology and its logical nature.

(ii)Information technology should:

provide a means of enhancing students‘ self esteem; and

enable students to present their work in a variety of forms including text, 

sound and graphics.

(iii)In addition students should develop:

the  ability  both to work independently and to collaborate  effectively  in 

the use of information technology;

the appreciation of the potential of information technology; and

the ability to be creative and to experiment.

2.3CURRICULUM CONTENT

(i)The student

All students need to experience information technology in:

-problem solving

-communicating and handling information;

-controlling, monitoring, and modelling; 

and to reflect on the way in which IT is used outside school.

All students should:

-have an entitlement of access to computers and  computer technology in 

schools;

-should   know   which   information   technology   resources   are available to them;

-should be able to make an informed choice about the  aspects  of information technology  which  might  be  particularly  useful  in solving  problems  in  contexts  appropriate  to   their   particular National Curriculum key stage 

level; and

-should continue to use information technology beyond Key  Stage 3.

(ii)The teacher

Teachers should: 

develop  and  encourage  the  openness of mind  necessary  to  deal  with 

advancements in information technology and make students aware of  the choicesavailable; and

make students aware of the ethical implications and consequences of the

growing use of information technology.

(iii)The resources

(i)Effective  teaching  and  learning  relies  on  sufficient  resources  of   an adequate quality being available.

(ii)Due  to  the constant and rapid change in  information  technology  there needs  to  be sufficient financial backing to enable these resources  to  be 

provided.

(iii)Students are entitled to an annual IT time allocation on the curriculum 

of no less than the notional times which the Dearing Committee recommended for  the National Curriculum.

These time are:

27  hours at KS1 (3.6%) and 36 hours at  KS2  (4.3%)  through  other subjects;

45 hours in KS3 (5.2%) 50% of which should be used for direct teaching of IT  skills  and  knowledge,  and  50%  for  application   across   the curriculum;

22 hours at KS4 (2.5%) through a wide range of courses, both specialist, and  in  other  areas of the curriculum as an  alternative  to  specialist  IT

courses.

This requires adequate staffing.

(v)Health and safety implications should be kept under constant review.

2.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THESUBJECT/CURRICULUM AREA

(i)”A  Framework  for  ESF  Entitlement  Curriculum  5-18•  will  help  to   

place information technology within the whole curriculum.

(ii)Primary/secondary  liaison  should take place regularly to ensure  the  

structured development of information technology capability.

(iii)It should  be  appreciated that  information technology  is  not solely  the responsibility of the information technology coordinator and all teachers:

should  ensure that each student will have experience of when,  how and where

to use information technology at the appropriate level;

should  be  aware  of the individual needs of their  students  and  provide 

opportunities for these needs to be developed;

should be aware of, and foster, the principles of equal opportunity;

should  have a professional obligation to develop their  own  information 

technology capability and to be an effective role model.  This is a  factor

which should be taken into account when appointing new staff;

should provide a classroom environment which facilitates the appropriate use 

of information technology resources;

should  liaise  with  other  subject  teachers  to  facilitate the structured development of information technology capability;

should continue to be given appropriate information technology INSET.

(iv)There will inevitably  be an increased  workload on  staff, particularly  those inexperienced  in  information  technology,  if their  teaching  is  to incorporate information technology effectively.

2.5EVALUATION APPROACHES

(i)Each   school  should  ensure  that  appropriate  assessment  is  made, of each student‘s progress in developing information technology capability. This

may be achieved by:

internal monitoring of the students‘ performance in information technology.   The information technology coordinator should be able to provide an  overview within the school to  help  identify  problems  and ensure progression; and

review  by external bodies such as Education Officers, HMI‘s,  advisers, etc.

(ii)Each school should have an information technology policy.

The school‘s senior management team, as advised by the information technology coordinator, should be responsible for overseeing the review and 

implementation of the information technology policy by all the  staff within 

the school.

All subject area co-ordinators and heads of department should ensure that 

provisions for information technology are included  in  their own development plans.

@8tified  in  any  school subject and they form the basis of  whole  school  

ethos,  thus pastoral care features across the curriculum.  The ESF 

Entitlement Curriculum suggests values  and  attitudes which schools should

promote or provide  opportunity  to  explore and clarify.  These form the

basis of values and attitudes in pastoral work.  The notions of  promotion  

and  exploration  are  separated so as  to  avoid  possible  accusations  of 

indoctrination.

(i)Values to promote:

feelings of personal worth;

valuing all individuals regardless of gender, race or ability;

love of learning;

appreciating and respect for the worth and opinions of others;

a  recognition  and  appreciation  of the part  played  by  families  in  the development of students;

feelings  about  responsibility  for  the community  and  a  willingness  to 

participate;

an appreciation of human achievement and endeavour; and

a responsibility to society for future generations.

(ii)Values to explore and clarify:

the quality of the environment;

the individuals quality of life;

justice and fairness;

the need to accommodate and/or question change; and

how change affects individuals.

(iii)Other attitudes to be fostered are:

tolerance;

self motivation and direction;

self reliance;

commitment;

self discipline;

reliability;

enthusiasm;

flexibility; and

honesty.

3.3ROLES AND RESPONSIBILILIES

Every  member  of  staff  in an ESF school is responsible  for  aspects  of  

the  pastoral curriculum.   These job descriptions detail which aspects will 

typically fall to staff  with different responsibilities within the school.

(i)Classroom teacher (all staff)

Promoting school policy and ethos.

General classroom discipline.

Maintaining school dress codes.

Implementation of records of achievement and reporting.

-Observing student progress.

-Being alert to social factors affecting academic achievement.

-Negotiating statements about progress and attitudes with students.

Communicating.

-With parents.

-With students.

-Other  staff either heads of department or heads of year/heads  of house 

according to school guidelines and allocation of duties.

Setting an example with regard to:

-good manners;

-mutual respect;

-dress and presentation; and

-timekeeping.

(ii)Form tutors

Student welfare and progress

Settling in new students to the class.

Monitoring  the  overall development of each student i.e.  the  academic, 

social  and  personal aspects: give praise/sanctions where  appropriate  in 

respect of these aspects.

Preparing,     sorting,     checking     subject     reports     and     

writing academic/pastoral reports for students in their class.

Assisting with the writing of references for transfers to other schools, for 

prospective   employers   and   UCAS   or   other   university    entrance 

requirements.

Identifying,   where  possible,  students  in  need  of  special   help   e.g.academic   (extra  English)  social  (counselling),   communicating   such 

concerns to heads of house/heads of year or special needs staff etc.

Interviewing each student at least yearly.

Monitoring a �special report‘ system with student, housestaff, parents.

Discipline

Monitoring lateness and attendance.

Monitoring school dress codes.

Upholding school rules.

Referring  students  to heads of house/heads of year  or  principal/deputy 

principal for further action.

Curriculum

Teaching of the pastoral curriculum.

Working with the year co-ordinator and deputy principal (curriculum) on issuespertaining  to  the  material used in  the  pastoral  programme,  to suggest 

changes, modifications.

Administration

Assisting with subject choice procedures in Year 9 and Year 11.

Assisting with any subject change procedures in Year 10 or Year 12.

Organising/supporting house activities which are school based.

Keeping the legal register.

Reading   out   register  notices,  checking  that  students   are   properly informed.

Collecting slips, distributing letters etc.

Making up house/year teams for competitions, charity efforts.

School ethos

To develop class/house feeling/unity.

To  encourage members of the form to participate in  activities,  charities 

work etc.

To develop and follow up from important current issues from  assembly, studentelections etc that affect whole school attitudes.

(iii)Heads of Department

For students

Ensuring that whole school values and attitudes are reflected in  schemes of 

work.

Within a framework of school policies, setting up arrangements for

-discipline within departments;

-referrals to special needs; and

-referral to house staff.

Monitoring  quality of records, reports and records of achievement  from the 

department.

For staff

Ensuring that all departmental staff are equipped for and informed  about 

their pastoral role.

Ensuring  the pastoral responsibilities of all members of  department  are 

fulfilled.

Providing personal and professional development for each member of the 

department.

Being  aware  of  individual personal circumstances of  members  of  the 

department, and consequent needs for support or special consideration  at 

school.

(iv)Pastoral heads

House/year  staff  are  jointly responsible for ensuring that all  students  

in  their house/year   derive  the  maximum  benefit  from  their  education. They   are responsible  for leading a team of tutors in the implementation of an  effectively system of pastoral care.

Responsibility to tutors

Promoting and supporting the authority of the tutor.

Providing accurate and up to date student records for tutor access.

Encouraging   and   monitoring   the   professionalism   of   the    tutor‘s administrative function.

Ensuring  the  awareness  and  implementation  of  all  developments   in school policy with regard to the pastoral role.

Operating  an appraisal system that ensures the effective  self-assessment and professional development of the house/year team and the  individuals within 

it.

Encouraging and supporting the effective implementation of the  personal and 

social educational programme within the house/year.

Mounting  an  effective  and stimulating  extra-curricular  programme  of 

activities within the house/year and school.

Providing   an   effective   means  of   communication   with   principals, 

deputies,  parents, educational psychologist, etc. and fully  involving  the 

tutor in issues, taking due account of the sensitivity of some material.

Supporting form tutors in overseeing uniform.

Responsibility to students

Settling:

-Year 7 and other new students.

-Liaison between form tutor and parents.

Reports and review.

-Writing of pastoral report.

-Follow-up with students after any meeting with the principal.

Subject  choice  in  Year  9  and  Year  11.   Ensuring  students  have   a 

balanced curriculum.

Counselling  in cases of disparity of aspirations between  subject  teacher 

and student regarding public examinations.

Referral to specialist advisers.

-counselling educational psychologist/school social worker/school counsellors.

-careers.

Choice of prefects and supervision and prefect system.

Liaison between subject teacher and student over a wide range of issues.

Counselling - behavioural/emotional/academic/social/discipline issues.

Liaison between staff/parents/students/librarian/deputy principal.

Encouragement and development of skills:

-responsibilities.

-organisation.

-leadership.

-participation.

-support.

Encouragement of participation in activities programme.

Liaison between form tutor/subject teacher/heads of  department/director of 

sixth form studies.

Subject change in Year 10 to Year 13.

Arranging mock interviews.

Overview of inter-house competitions.

Overseeing  aspects  of  school disciplinary procedures which  are  not  a

part of the responsibilities of heads of department, rewards,  recognition, 

detentions etc. 

Overseeing  general  appearance/compliance with uniform  rulers  of  all 

students in house.

Supervising leaving procedure.

Overseeing further education applications and applications for jobs.

Responding to communications from outside agencies, references etc.

Preparing records about incoming Year 7 students.

Curriculum

Overseeing  the  pastoral curriculum.  Ensuring that tutors  are  provided 

with appropriate materials.

Parents  evenings  associated with pastoral programme,  drugs  evenings, SFA 

evenings etc.

Keeping materials up-to-date, being informed about developments.

The whole curriculum experience; to contribute to the management if the whole school by bringing a particular, student-centred view to evaluation and 

planning.

(v)Deputy Principal Pastoral

The   pastoral  care  co-ordinator  of  the  school  is  responsible  for   

providing leadership  and  direction to the whole system of pastoral care,  

extending  from the  provision of a pastoral curriculum through to the care 

and concern given  to each individual in the school.

The  person is responsible for ensuring that pastoral matters have a high  

profile at senior management meetings and in the allocation of resources 

throughout the school.

In  general the postholder has an overall responsibility for all matters in  

the  job descriptions  of  house/year  staff  and  form  tutors.   The  

principal  task  is  to monitor   the   provision,  review  it  regularly,  

against   measures   current in educational thinking and to foster enthusiasm and commitment.

Pastoral Curriculum

Monitoring  the  pastoral curriculum, ensuring its vitality  and  continued 

development.

Ensuring  that  the pastoral staff are provided  with  necessary  resources 

and INSET to maintain their commitment and enthusiasm for the pastoral 

programme.

Working  with  the  curriculum  co-ordinator  to  ensure  that  the  whole 

curriculum experience is optimised for each individual.

External Links

Liaison with primary schools.

-Arranging visits, preparatory parents‘ evenings etc..

-Arranging for appropriate transfer of records.

-Encouraging    development   of   curriculum   links   to  ensure continuity and progression.

Liaison with receiving institutions.

-Encouraging  careers  education and the  development  of  careers resources 

in the school.

-Encouraging links with colleges and universities.

-Establishing  appropriate  transcript  documents  and  records   of 

achievement for students‘ destinations into various countries.

Links with community organisations.

-Community care agencies, CDAC, Kely, Social work service etc. 

-Encouraging involvement with a variety of charitable causes.

3.4PERSONAL AND SOCIAL EDUCATION

 SUGGESTED CURRICULUM CONTENT

(i)Year 7

Survival skills.

Transition to high school.

Organisation-  diary; and

-  where to go?

Rules.

Camp organisation.

Personal hygiene.

Safety.

Puberty-  physical changes; and

-  emotional changes.

House charity.

Bullying.

School fair.

(ii)Year 8

Friendships.

Peer pressure.

Handling conflict.

Family relationships.

Substance abuse.

Critical thinking skills.

Handicaps.

Body image.

Hygiene.

Camp preparation.

Puberty.

Prejudice.

Exam techniques.

Student profiles.

(iii)Year 9

Camp preparation.

OPTIONS.

Substance abuse-  alcohol;

-  tobacco; and

-  inhalants/cannabis.

Basic study skills.

Boy/girl relationships.

Organisation.

Decision making.

Role models.

Sex education-  contraception.

(iv)Year 10

Coursework helpline.

Boy/girl relationships.

Contraception/safer sex.

STDS.

Study skills.

Careers.

Drug influences-  media; and

-  peer pressure.

Cocaine.

Goal setting.

Personal reports.

Eating disorders.

Depression.

Aggression.

(v)Year 11

Homosexuality.

AIDS.

Teenage relationships/saying no.

Bereavement/loss.

Conflict management.

Career (kudos)/profiles/self assessment.

Year 12/13 options.

Time management.

Exam review.

Barbiturates.

Stress coping.

Heroin.

Personal responsibility.

Alcohol.

(vi)Year 12

Goal setting.

University choices.

Self assessments.

Study skills/time management.

Work experience.

Essay writing/revision techniques.

Curriculum vitaes/interviews.

AIDS.

Human rights.

Records of achievement.

(vii)Year 13

Living away from home.

Eating disorders.

Interview techniques.

Exam stress.

”Stop smoking course•.

Tertiary applications.

Time management/revision.

AIDS.

Personal statements.

Relationships-  making; and

-  breaking.

Community role.

Study skills.

Preparation for leaving school.
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4.0SPECIAL EDUCATIONAL NEEDS

At Key Stages 1 to 4 and Post 16.

4.1KEY PRINCIPLES

”The concept of �entitlement‘ assumes that students of all abilities are

 entitled to the curriculum experiences articulated within the policy.•

  In Pursuit of Excellence

”The purpose of education for all children is the same, the goals are 

 the same.  But the help that individual children need in progressing

 towards them will be different.•

   Warnock Report 1978

The  Warnock  report summarised the essential principals involved in the  

education  of students  with special educational needs.  Our aims for them

 are the same as for all  our students.   What  is different is how we must 

organise ourselves to get  there.   Despite having  coordinators,  meeting  

individual  needs is not a subject in  its  own  right  and therein lies both its strength and its weakness.  Individual class teachers, in order to  be 

fully  effective,  need the support of a whole school commitment to  meeting  individual needs.   They  cannot  be  met by delegating the  responsibility  

to  a  special  education department.

The  key  elements  of the special needs approach lies in its  organisation  

of  expertise, resources  and  support  so that the class teacher can fulfill his/her role  in  meeting  the learning  needs  of all the children in the 

class.  When high expectations  are  combined with  the  necessary resources, awareness from the teacher and strong  parental  support then the lives of 

these students can be radically changed.

4.2VALUES AND ATTITUDES

Having stated that the goals for students with special educational needs are 

the same  as for  all  students  we  must be clear about the differences.   

These  children  pose  extra challenges  to  teachers; these come at a time 

when challenges and requests  for  change from  other  directions  are  ever 

increasing.  The  teachers  need  a  supportive  school organisation in order to undertake the following.

Promote student‘s feeling of personal worth:  this is an aspect that is most 

easily damaged  and  the teacher‘s role is often to take part in a process of rebuilding self-esteem.

Promote   a  love  of  learning:   many  students  adopt  strategies   that   defend themselves  against  their  failures.   The teacher‘s  role  is  to  

present  learning opportunities that stretch students as well as giving them 

the opportunity to fully master skills before new ones are introduced.

Appreciate  the  worth  of others:  it can be almost impossible to do  this  

if  the student does not appreciate his or her own work.

Have  a  positive relationship with parents:  the experience of parents  has  often been  a  negative  one  and  this  can  make  the  aim  of  building  a  productive relationship  even more challenging.  Effective communication and  partnership with parents is central to meeting individual needs.

Encourage  students  to  have  a  sense  of  responsibility  for  their  role in  the community.   To  help  others  rather  than be on the  receiving end 

of  help  is tremendously important to them.

4.3CURRICULUM CONTENT

With  the  establishment  of  the National Curriculum in  the  United Kingdom and  its subsequent  adoption  by the ESF has come the acceptance that ”All 

students  share  the right  to  a  broad and balanced curriculum, including  

the  National  Curriculum•.   (A Curriculum  for All: NEC).  This represents 

a considerable advance for  those  students with  special educational needs.  Nevertheless the right to share fully in the  curriculum does  not guarantee 

immediate access to it or that a student will make progress  through it.

Achieving the aim poses a considerable challenge to schools and to the ESF.  

They will need  cooperation  and planning from the organisation, from school 

staffs,  parents  and school councils.

Included  within  this  cooperation  and planning  will  be  differentiated  

approaches  to teaching   and   learning,  staffing  arrangements  to  

meeting  special   needs   and   an understanding that what is good practice 

in relation to special educational needs is  good practice for all.   

4.4LEARNING        AND        TEACHING       ASSOCIATED        WITH        THESUBJECT/CURRICULUM AREA

(i)Differentiation

At the heart of the teaching and learning process is the issue of 

differentiation of the  curriculum to meet individual needs.  The school that meets the  educational needs  of the lower ability students is also likely to be meeting the needs  of  the most  able.   Curriculum differentiation is the responsibility of  each  teacher  in each classroom and it is clear that this is a very challenging responsibility.

The school should have:

a whole school policy for Special Needs that recognises this as central to theschool‘s effectiveness;

a curriculum that is broad and balanced for all students;

management  structures that facilitate the development of team work  and the 

sharing of resources;

an  approach  to  school INSET that recognises  the  importance  of  staff 

training and development in this area;

an allocation of appropriate resources to support the whole school policy; 

there should be opportunities for review of their adequacy; and

policies  for  the  review  and evaluation of  whole  school  planning  and 

provision.

The teacher should have:

clear strategies for differentiation;

achievable but challenging targets for all children;

an  approach that focuses upon the challenges presented by students  with 

special educational needs rather than their limitations;

a readiness to celebrate the achievements of all students;

social and work groupings that do not isolate students with special  needs 

but seek to fully involve them in group problem solving and success; and

flexible   systems   of  monitoring  that  have  a  diagnostic  as   well   

as summative function.

(ii)What‘s in a name?  Special educational needs, individual needs and  

English as a second language.

An  important  function  for all schools is that of  providing  learning  

support.  This  includes  the pastoral systems, curriculum development,  its  provision  for meeting  the needs of the gifted and those with English as a 

second  language  as well  as students with learning difficulties.  Schools 

use various terms  including special   educational  needs,  individual  needs and  learning  support.   It  is   a common  experience  that  the  title of 

a department  can  have  a  long  standing influence  upon  how  that  

department  is seen and  responded  to  by  staff  and students.   The 

problems associated with the SEN title are that it can  discourage staff from taking responsibility for all students‘ learning.  The label can be  seen as  stigmatising  and  it may discourage a focus upon  differentiation  across  

the whole  ability range.  The advantages of the SEN label are that a clear 

group  of students   are  identified  for  whom  resources  can  be earmarked

and whose progress can be closely monitored.  The term is in common usage and has  an ESF framework around it.  For the purposes of this document therefore the term �special educational needs‘ is used.

The  particular  needs of those students for whom English is a  second  

language are  coming  into  increased  prominence  within  the  ESF.   It  is  important  to restress  that  second  language problems are not learning 

disabilities  and  are  a natural  part  of  the process of being educated in a  language  other  than  one‘s mother  tongue.   Nevertheless the support for these students and  their  teachers needs  to  be properly organised and 

many schools link this with  the  individual needs  department  which, in its turn, is part of the learning  support  within  the school.

Within an organisation such as ESF where every class is likely to have a 

number of students in this situation indeed in some classes they may be a 

majority.   It is therefore  crucial that every teacher is aware of the ESL 

student‘s needs and  the school  can  make provision for the support of both 

student and  teacher.   There continues  to be great diversity in schools‘ 

responses to this issue.   There  needs to  be  further  debate  as to whether we should  look  for  more  consistency  in terminology, resource allocation and practice.

(iii)The co-ordinator‘s role

As  the  responsibility for children with special needs becomes  a  whole  

school concern,  the  role of the co-ordinator is changing.  Each school  has  a  ”named person•  who  acts  in  this  capacity.   The  co-ordinator  may  

offer  additional support  but  each class or subject teacher is responsible 

for each  child  in  their teaching  group.   The  schools  have  the  

flexibility  to  decide  how  their   co-ordinator  will  function and this 

will vary from school to school.  Within these limitations the co-ordinator‘s role is to:

ensure  that children with special needs are identified  through  screening 

and testing procedures with other procedures following as necessary;

monitor  and  evaluate  the  progress of  students  with  special  needs  in 

conjunction  with class/subject teachers and to involve the student  as  far 

as possible;

be  involved in planning at school and English Schools  Foundation  level as  well  as  planning individual programmes and  action  plans  to  assist 

teachers;

evaluate the effectiveness of support programmes;

set priorities and timetables for support teaching;

support colleagues and to be a role model in a teaching context;

communicate  with  staff  to ensure that all staff members  are  aware  of 

students with special needs;

disseminate advice and ideas;

liaise with outside agencies, parents and primary/secondary schools; and

facilitate positive relationships between home and school.

(iv)Organisation of support

Support should be provided to alleviate rather than remove the responsibility for students  with special needs.  Bearing in mind the individual nature  of  schools, support should be allocated through negotiation with teachers and/or  curriculum teams.

Support may be student or teacher orientated.

Student support may involve in-class support or withdrawal.

Teacher support may involve:

team teaching;

consultation;

substitution;

planning and preparation of individual programmes of work; and

INSET provision of resources.

The  timetabling  support needs to be flexible in order to  meet  needs  as 

they arise.

Teacher collaboration is essential.  Specific needs and aims should be set 

prior  to  teaching time and evaluated afterwards.  HMI  reports  identify 

this as being a critical, but often neglected, area of support.

Support may be provided by the co-ordinator, other teachers, ancillaries, 

parents or volunteers.  Time must be made available to organise and plan for 

these helpers.

Specific roles must be negotiated prior to teaching, e.g. discipline, status 

in the classroom, specialist/non-specialist, work load, focus of attention.

(v)The Hong Kong context

Children  in  Hong  Kong  benefit  from  certain  factors  which  enhance   

their environment.   They benefit from a rich culture, tolerance and 

flexibility  within schools and an increasing commitment to integration.

There  are,  however,  the  following areas  which  cause  teachers  and  

parents concern.

The  lack  of  a medical support service, no  pre-school  or  intermediate 

medicals.

As   families  move  around  the  world  the  linguistic  and   educational 

experience  of  children can become increasingly  fragmented.   Families can  feel  isolated  and  experience a lack of  support.   Peer  groups  are 

frequently changing.

The lack of:support services;

speech therapy;

child guidance; and 

social services.

Language and cultural barriers.

Access  to the community; mobility can be a big problem in Hong  Kong where 

there is only limited wheelchair access.

Opportunities for work experience are limited.

Pressures  of  work  can  mean  that children  see  little  of  one  or  both parents. The primary care giver may often not be the parent, may change 

frequently and may not even share the same mother tongue.

4.5EVALUATION APPROACHES

Following   the   publication  of  two  joint,  United  Kingdom  reports  by   the   Audit Commission  and HMI (�Getting the Act Together‘ and �Getting in 

on the  ACT  1992‘) there  has been increasing emphasis upon the evaluation

 of special provision.   There  is an  increasing realisation that such 

provision is costly and must therefore  be  monitored not only for the 

effectiveness but also for its cost effectiveness and efficiency.

Class Teachers can evaluate their effectiveness at meeting special needs 

through:

monitoring of teaching via peer observation;

the annual review process (where relevant);

inclusion in appraisal/professional review and development schemes; and

participation in a stages management approach as part of a whole school 

policy.

Schools can evaluate their response to special educational needs

through their school development planning;

through   school   wide  testing  using  either  National   Curriculum   

levels   or normative testing;

through evaluation visits; and

through school inspections.

============================================================================

APPENDIX I

CHAIRPERSONS OF THE ESF CURRICULUM AND

  SUPPORT GROUPS WHICH CONTRIBUTED TO

   THIS PUBLICATION

    (to be reviewed)

EnglishTom Duncan (PS)Julian Harniess (SIS)

ScienceRoger Caine (SJS)Wendy Kidd (WIS)

MathematicsJohn Tyrell (KJS)Terry Kerrison (SC)

Technology(D and T)Simon Walton (QBS)David Welham (SIS)

Technology(IT)Alan Swift (GJS)Andy Statham (IS)

Technology(both)Tim Hardingham (IS)

Geography(ESG)Cheryl Osborn (CWB)Anne Stevenson (WIS)

History(ESG)Cheryl Osborn (CWB)Trevor Taylor (SIS)

Drama-Mary Lacey-Vittachi (IS)

R.E.-Bronwen Jones (KGV)

Mod. Foreign Lang.-James Galbraith (IS)

ArtMarilyn Vogel (KS)Ronnie Ford (SC)

MusicMarguerite Chaplin (PS)

-P.E.(and Health)Ken Woodward (KJS)David Reid (SIS)

SNAGS (P and S)Liz Glenville (CWB)

Business & Economics-Daphne Message (IS)

Education Group

Home Economics-Melanie Walton (KGV)

Careers-Bobby Thomas (SIS)

PastoralMichael Wood (JCSRC)

